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University of Dallas
FOREWORD
Profile in brief
The University of Dallas is a residential liberal arts school, with a classically-oriented
undergraduate core curriculum, and with majors in the traditional arts and sciences, as well as in
the fields of education, business, and ministry. The University, from the earliest stages of its
development, has also offered professional graduate programs in Business, leading to the MBA
degree, and in Liberal Arts, leading to master’s and doctoral degrees. An expanding area of the
University is the graduate program in Ministry leading to the master’s degree.
About half of the total enrollment of 2,700 is undergraduate (1380). This undergraduate
body is predominantly Catholic (83%), with an ethnic diversity of 31%. More than 50% of
undergraduates are from out of state; most are residential (living in university owned housing).
Students come from families with middle-range incomes; almost all students (96%) are on
financial aid.
Academically the school is selective and rigorous in its programs. The student-faculty ratio
is 11 to 1, and average class size is 18. The SAT Composite Range for undergraduates is
1080-1310, with an average of 1220. We are the youngest university founded in the 20th century
ever to have been granted a Phi Beta Kappa chapter.
Mission and character
Deliberately placing itself in a tradition of liberal education, the University in its Mission
Statement first emphasizes its dedication “to the pursuit of wisdom, of truth, and of virtue as the
proper and primary ends of education.” At the same time, this education should make it possible
for the University’s graduates to serve the world: “The University seeks to educate its students so
they may develop the intellectual and moral virtues, prepare themselves for life and work in a
problematic and changing world, and become leaders able to act responsibly for their own good
and for the good of their family, community, country, and church.”
This dual emphasis on both the pursuit of knowledge and virtue and its application in life
and work informs both undergraduate and graduate programs. The Mission states: “In its liberal
arts programs the University is committed to the recovery and renewal of the Western heritage of
liberal education. The University is equally committed to providing professional programs at the
graduate level. Its professional programs, in a common spirit with the University’s liberal arts
programs, are dedicated to reflecting critically upon the ends governing one’s own profession, to
fostering principled, moral judgment, and to providing the knowledge and skills requisite for
professional excellence.”
The University is an independent Catholic university, with a lay administration, whose
founding was encouraged by the bishop of the diocese, instrumented at various points by the
Dominican and Cistercian orders and by the Sisters of St. Mary of Namur. The campus ground
presently hosts a diocesan seminary and a Dominican priory, with a Cistercian abbey nearby. The
Mission firmly insists on the Catholic character of the University: “The University as a whole is
shaped by the long tradition of Catholic learning and acknowledges its commitment to the
Catholic Church and its teaching. The University is dedicated to the recovery of the Christian
intellectual tradition, and to the renewal of Catholic theology in fidelity to the Church and in
constructive dialogue with the modern world.” Open to faculty and students of all faith traditions,
the University “seeks to provide an academic and collegial community which will help students
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acquire a mature understanding of their faith, develop their spiritual lives, and prepare themselves
for their calling as men and women of faith in the world.”
Undergraduate education
The undergraduate Core curriculum has designated courses in Literature, Philosophy,
Politics, Theology, History, Economics, Art, Languages (modern or classical), Math, and the
Sciences. This curriculum, based on the Mission Statement, presupposes that the search for
wisdom, truth, and virtue is best pursued through an acquisition of philosophical and theological
principles; an engagement with the foundational texts of the Western literary tradition; a
knowledge of European and American history and of the principles of an historical understanding;
an introduction to the political and economic principles of society, to the history of the arts, and to
the quantitative and scientific worldview; and the mastery of more than one language. It forms a
comprehensive and coherent experience that shapes the intellect of all students so as to develop
independence of thought in its most effective mode. Because all the students, irrespective of
major, share this life-changing dialogue with liberal learning, they build together an intellectual
framework based on the Core curriculum that grounds their subsequent work. Particular
emphasis is directed in the Core curriculum to the uniquely American historical and political
experience, with the intention of forming well-educated citizens. We wish students to arrive at a
mature understanding of the Catholic faith so as to influence positively contemporary society
through their lives and work. The Rome Program, in which 80% of our students participate,
intensifies the shared experience of the Core curriculum and gives our student body a
cosmopolitanism without affectation.
Having completed the core curriculum, undergraduates in the Constantin College of
Liberal Arts pursue a chosen major discipline, reaching a level of maturity and competence in that
discipline enhanced by the broad and general foundation laid by the Core curriculum . On this solid
basis, the College of Business undergraduate program prepares its majors to become principled
and moral leaders who are competent and responsible managers. Accordingly, the
undergraduate business curriculum draws on the University's strengths, especially in the study of
theology and ethics, and builds toward a core of business fundamentals necessary to lead
contemporary business organizations. Engaging deeply with the life-changing experience of the
Core Curriculum, while passionately committed to hands-on service of Christ and his church, the
School of Ministry undergraduate major program blends immersion in the great ideas and stories
as well as the pivotal thinkers and seminal images of Western culture with the best of
contemporary Catholic thinking and practice regarding pastoral ministry.
Majors at the undergraduate level lead to degrees of B.A. and B.S. The most popular
undergraduate majors are Business, Biology, and English. In addition to majors in traditional
liberal arts and sciences, the University offers pre-professional programs in Health and Medicine,
Engineering, and Law, along with teacher-certification in Education and dual degree programs in
Nursing and Engineering.
Graduate education
The Braniff Graduate School of Liberal Arts offers programs leading to the master’s and
doctoral degree. Similar to the undergraduate programs, the Ph.D. program, known as the
Institute of Philosophic Studies (IPS), has as its purpose the renewal of the tradition of philosophic
discourse and the recovery of the Christian intellectual tradition. The IPS program thus includes
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an interdisciplinary core curriculum of literary, philosophic, theological, and political texts taken by
students in the three areas of concentration: Literature, Politics, and Philosophy. Master’s
degrees are offered in English, Politics, Theology, Philosophy, Humanities, and Psychology.
Psychology additionally has a program leading to state licensure in counseling. Art offers degrees
leading to both the M.A. and M.F.A.
The Mission of the graduate program in the Satish and Yasmin Gupta College of Business
is to prepare its students to become competent and responsible managers who are also
principled and moral leaders. The GSM community practices this mission in the context of an
underlying educational emphasis on praxis. GSM faculty members build action learning into
classroom teaching. Students learn through group activities, role-playing simulations, case
studies, and projects. A hallmark of the MBA program is the culminating capstone experience in
which MBA students work in the field with a client to address a strategic or operational issue in a
company, entrepreneurial venture, or not-for-profit organization. The MS program likewise
culminates in projects and research.
The School of Ministry (SOM) provides a program of formation that prepares graduates to
engage in the Church's life and mission in a full, conscious, active, and effective manner. This
formation is theological, pastoral, and spiritual in its orientation. SOM currently offers graduate
degrees and certificate programs in Theological Studies, Pastoral Ministry, Religious Education,
Catholic School Teaching, and Catholic School Leadership. SOM sponsors continuing education
programs in English and Spanish, including a Biblical School, taught in parishes throughout the
Dallas area metroplex and online. It also teaches courses that fulfill the academic requirements of
Deacon Formation in a variety of dioceses. Graduates are thus equipped to serve the Church
more effectively in a variety of capacities—as pastoral and catechetical leaders, Catholic school
teachers and administrators, lay ecclesial ministers, and deacons.
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I.

Executive Summary

In our mission we at the University of Dallas commit ourselves to the pursuit of wisdom, truth,
and virtue as the proper and primary ends of education. In addition, we are dedicated to
preparing our students for life and work in a problematic and changing world and equipping
them to become leaders able to act responsibly for their own good and the good of their family,
community, country, and church. The order in which the Mission articulates these ends suggest
that these latter, more practical goals may derive from the pursuit of education’s primary goals.
In other words, the future success that our students may enjoy in their personal and
professional lives should spring from an underlying and continuing pursuit of wisdom, truth and
virtue. Through a rigorous undergraduate education, University of Dallas students are wellprepared for success in life. This Quality Enhancement Plan (QEP) “Discern, Experience,
Achieve: Preparing for Life and Work in a Changing World”, intends to build on this educational
excellence and to provide students with opportunities and resources to make informed career
and vocational choices.
Students and alumni have at times expressed concerns about how a University of Dallas
education can help them meet career goals upon graduation. Moreover, students from all of the
University’s major undergraduate academic units indicate that having adequate services to help
them make decisions about their future, knowing how to connect an academic major or program
to future career and vocational goals, and developing mentoring relationships are desirable
aspects of their undergraduate experience. Faculty and student responses to survey questions
indicate that many in the UD community strongly agree that student learning may benefit from
integrating a consistent advising and career development process. With consideration of all of
the ways in which one’s vocation in life comes to fruition—including employment, religious
vocation, missions and service work, and graduate and professional study—this QEP intends to
address these concerns and desires expressed by students, alumni, and faculty.
The following student learning goals are each supported by focused, measurable learning
outcomes:
Goal 1:
Outcome 1:
Outcome 2:
Outcome 3:

Goal 2:
Outcome 1:

Outcome 2:
Goal 3:
Outcome 1:

Students will make prudent curricular and non-curricular choices concerning
their major and their future life and work
Students investigate their abilities, skills, interests, and values with tools
from the Office of Personal Career Development (OPCD).
Students assess their major and professional goals through academic
advising.
Students identify opportunities in their field through attendance at
departmental and OPCD events, with speakers given a suggested
framework for covering relevant professional preparation.
Students will intentionally pursue focused professional development.
Students apply their abilities, skills, interests, and values through discipline
and/or career-related research or internships and through structured
community volunteer service related to their interests.
Students construct a resume demonstrating relevance to field(s) of interest.
Students will present themselves professionally in pursuit of their vocational
goals.
Students will be able to present at professional organizations and
conferences.
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Outcome 2:
Outcome 3:
Outcome 4:

Students will be able to gain acceptance to graduate programs.
Students will be able to obtain employment upon graduation.
Students will assess their progress toward requisite entry-level
professional behavior and agree to professional critiques within their fields
of interest.

All of the undergraduate academic units of the University will help students achieve the goals
and learning outcomes of the QEP. Three essential areas are expected to help implement the
actions of the QEP: Advising, Academic Structures, and OPCD. These areas will partner with
each other and with other campus offices and services in order to help students achieve these
learning outcomes.
Through this QEP we envision students who continue to be enriched by the University’s Core
curriculum and the intellectual and moral virtues of a liberal education illumined by the Catholic
faith. We envision students firmly grounded in this heritage of liberal education and confidently
declaring a major on the basis of serious self-reflection guided by advisors. We envision
students who dig deeply into a chosen discipline while participating in extracurricular activities
which bring to light opportunities available during and after the undergraduate experience. We
envision students who at the close of their UD education carry themselves maturely and
professionally, thus enabled to meet their short-term and long-term goals and to exercise
leadership in their communities. Such are the students we envision in the coming years and
this QEP intends to make this vision a reality.
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II.

Process Used to Develop the QEP

Over an eighteen-month period, the University of Dallas has engaged in a selection and
development process for the QEP. During this time we have attempted to build upon the
demonstrated excellence of the education at the University of Dallas to use existing strengths in
the efforts to improve student learning and the environment for student learning.
As preparation for the reaffirmation process administrators and faculty have attended several
Southern Association of Colleges and Schools Commission on Colleges (SACSCOC) meetings.
Constantin College Dean Charles W. Eaker oversaw the reaffirmation process for the University
of Dallas and attended QEP sessions at the SACS annual meetings in 2009 (Atlanta), 2010
(Louisville), 2011 (Orlando), 2012 (Dallas), and 2013 (Atlanta). President Thomas W. Keefe,
J.D. and Dr. J. William Berry, Provost, attended the 2009 and 2010 SACS annual meetings.
The University of Dallas sent several faculty and staff members to the 2012 conference in
Dallas, including Leslie Odom (Office of Institutional Research) and QEP Selection Committee
members Dr. Nancy Schreiber and Dr. Greg Roper. QEP Development Committee Chair Dr.
Marcy Brown Marsden attended the 2012 conference in Dallas and the 2013 annual meeting in
Atlanta.
QEP Selection Committee
In March 2012 the Constantin College Dean Charles W. Eaker initiated the formation of the
QEP Selection Committee. Four faculty members were named to the committee: Dr. Robert
Kugelmann (Psychology), Dr. John Osoinach (Mathematics), Dr. Greg Roper (English), and Dr.
Nancy Schreiber (College of Business). Dr. Kugelmann was appointed chair of the committee
by Dean Eaker. The committee was constructed in order to include representatives from
different academic units of the university, as well as faculty teaching in both the undergraduate
and graduate programs.
The committee held its first meeting on March 30, 2012, at which it identified its two primary
goals as a) informing the various constituents of the UD community about its work identifying
potential QEP topics and b) beginning research into potential QEP topics. Following this
definition of the scope of work, the committee started in spring 2012 to inform the University
community about the QEP by presentations at faculty and student meetings. This was followed
by research on QEP topics at similar institutions, in order to learn more about best practices as
well as programs that were successful at these other institutions.
Data for the QEP were obtained from surveys that UD students completed over the past five
years, including the Noel-Levitz Student Satisfaction Inventory (Spring 2011) and the National
Survey of Student Engagement (2006, 2007 and 2011). New data on student interest in QEP
were generated by adding a QEP-related question to the 2012 Senior Survey taken by UD
graduating seniors and administered by the OPCD.
After reviewing the collected data, the QEP Selection Committee isolated a number of items as
potential QEP topics and constructed a survey that was sent to the University community in two
stages. In the first stage, faculty, staff, administrators, and alumni were contacted during the
summer of 2012 via email using a brief survey administered by SurveyMonkey. In the second
stage a survey was distributed in the fall semester of 2012 to faculty, students, and staff on
campus. Altogether the committee received 1308 responses to the survey, including 386
comments on the potential QEP topics and an additional 442 suggestions about potential QEP
topics.
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On this basis the committee held a series of three open meetings on October 22, 23 and 29,
2012 in order to present the findings of the committee’s work, including survey results. Meetings
were scheduled to allow maximum participation and were announced electronically and via
posters, flyers, and word-of-mouth. A student reporter, Akiko Bremar, wrote articles in The
University News on the open meetings (October 23, p. 4, and October 30, p. 4). Following the
open meetings the committee received additional reports from two departments (Library and
Biology) with ideas about potential QEP topics.
The committee met October 31, 2012, after the public meetings and narrowed the potential QEP
topics from eight to three. It was decided that more detailed descriptions of these three QEP
topics would be provided in a draft of the QEP Selection Committee report and circulated to the
entire UD community, with time for further input from anyone concerned. These were three
possible QEP topics outlined in the report:
#1: Enhance and expand the function of the library in learning at the University of Dallas
This program proposed to make the library the center of all learning at the university and
to integrate its function into classes, research projects, and co-curricular activities at UD.
This QEP would build on a strategic plan constructed by the library and in the
submission to the Board of Trustees the proposed project included information as to how
the library staff could be helpful in preparing an effective QEP.
#2 Create an integrated career development plan for all UD students
This QEP envisioned development of an integrated advising and career development
process to touch the life-cycle of all students from matriculation through graduation. The
QEP was identified based on known dissatisfaction with the advising process and career
services expressed by students in survey data.
#3 Expand and improve tutoring opportunities
The third proposed QEP addressed a fundamental need among University of Dallas
students for tutoring and reinforced the institution’s commitment to improving retention.
The rationale for this QEP was the relatively uncoordinated state of the existing tutoring
program and the difficulty in disseminating tutoring information widely or effectively.
The final report of the QEP Selection Committee was submitted on December 13, 2012, to
Dean Eaker. The report contained several recommendations for the next stage of the QEP
development, to include hiring a coordinator for the QEP development and commissioning a
committee composed of representatives from each of the schools of the university, with the
recommendation that the committee seriously consider the budget and schedules required for
the project.
Review of Selection Committee Findings and Board Resolution
The recommendations of the QEP Selection Committee were reviewed with several standing
committees on campus, including the Council of Deans and Chairs (December 19, 2012), the
Undergraduate Council (January 10, 2013), the President’s Cabinet (January 28, 2013), and the
Faculty Senate (February 5, 2013).
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The QEP Selection Committee report was provided to members of the Board of Trustees
University Affairs Committee meeting on February 5, 2013, where discussion occurred on the
relative benefits of each of the three ideas to enhance student learning at the University of
Dallas. The three potential QEP topics were reviewed in a full meeting of the board on February
15, 2013. In that meeting the Board voted and approved the “Resolution on the Commissioning
of a Quality Enhancement Plan Development Committee” (Appendix A). In that resolution they
endorsed the QEP Selection Committee’s plan for an Integrated Career Development Plan for
All UD Students to integrate resources from advising, the OPCD, and academic structures to
help students develop a tailored career roadmap for life after UD. The selection of this QEP
was based on the Board’s ongoing concern for and endorsement of the educational preparation
of students for their life and work after graduation. President Keefe was charged with
commissioning a blue ribbon task force whose purpose would be to develop fully a plan,
including both content and process, for the creation and implementation of a QEP, and was
further tasked with carrying out all necessary and prudent steps for successful implementation
of the QEP.
Following the selection of a career-focused QEP for the University of Dallas the plan was
announced to faculty and staff via electronic communication. The announcement generated
significant response from faculty and staff regarding the choice, and specifically questions about
the choice of a career-focused QEP relative to the alternate choice of a library-focused QEP. In
response Dean Eaker held two open meetings on March 4 and March 22, 2013, to explain the
selection of a career-based QEP and to hear the concerns about and the support for aspects of
the QEP to be developed. This response was passed on to the QEP Development Committee
for consideration as it proceeded to define and structure the QEP.
QEP Development Committee
The QEP Development Committee was announced on April 2, 2013. The committee was
chaired by Dr. Marcy Brown Marsden (Associate Dean, Constantin College), and, as
recommended by the QEP Selection Committee, the final committee included representatives of
all of the schools of the university. The members of the committee were Dr. Blake Frank
(College of Business), Dr. Eileen Gregory (English), Dr. Sally Hicks (Physics, Prestigious
Scholarships and Fellowships Advisor), Ms. Sheila Howard (Associate Director, Business
Programs, College of Business), Ms. Julie Janik (Director of Career Services, OPCD), Dr. Marti
Jewell (School of Ministry), Ms. Kate Leary (Assistant Director, Admissions), Dr. John Norris
(Theology, Associate Provost), Dr. John Osoinach (Mathematics, Past Member of QEP
Selection Committee), Mr. Phillip Shore (Art), and Dr. Matthew Walz (Philosophy).
The QEP Development Committee was provided with background documents, including a
description of the selected QEP and the board resolution, SACS guidelines for the QEP,
information on writing student learning outcomes, the University of Dallas mission statement,
survey data used by the QEP Selection Committee, feedback from the faculty meetings in
March 2013, and sample QEP topics from other institutions. In addition, the committee was
guided by the learning outcomes submitted from Constantin College departments, Braniff
Graduate School, the College of Business, and the School of Ministry. The first meeting of the
committee was held on April 19, 2013. During the end of the spring 2013 semester and
throughout the summer of 2013 the QEP Development Committee focused on developing
learning outcomes for the QEP that would address student knowledge, behaviors, skills, and
values as they related to the goal of providing an integrated career development plan for all UD
students.
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Numerous focus groups were conducted in order to receive comment on the student learning
outcomes, essential areas, and action items for the QEP. The committee held open meetings
on September 12 and 13 to allow faculty and staff comment on the QEP. To facilitate
discussion at these open meetings the QEP Development Committee created a QEP Project
Concept Summary, which included a brief background to the project, learning outcomes, details
on essential areas of the campus to be included in the QEP (Students, Advising, Academic
Units, OPCD), and a statement of some of the actions to be undertaken as part of the QEP.
This document was created to help the faculty and staff visualize the project and suggest areas
that might be modified or improved.
From mid-September to mid-October 2013 the QEP Development committee held focus group
meetings with academic departments, colleges, and schools to discuss the relationship between
the QEP and goals and interests of these academic areas (Table 1). Approximately 85% of the
University’s faculty attended at least one of these focus group meetings allowing them to learn
more about the QEP and to offer specific input on the QEP development.
Table 1: Faculty and staff focus group meetings
Area
School of Ministry
Campus Ministry, Student Life,
Rome Program, Alumni Programs
All-Faculty Forum
All-Faculty Forum
College of Business
English Department
Theology Department
Art Department
Sciences
Library
Philosophy Department
Education Department
History Department
Modern Languages and Classics
Politics Department
Psychology Department
Economics Department
Drama Department

Date of focus
group meeting
Sept 6, 2013
Sept 12, 2013
Sept 12, 2013
Sept 13, 2013
Sept 17, 2013
Sept 18, 2013
Sept 20, 2013
Sept 25, 2013
Sept 27, 2013
Oct 3, 2013
Oct 7, 2013
Oct 9, 2013
Oct 11, 2013
Oct 11, 2013
Oct 11, 2013
Oct 11, 2013
Oct 16, 2013
Nov 15, 2013

At these meetings the chair of the QEP Development Committee gave a brief overview of the
QEP and its purpose and faculty were asked for a) general comments on the QEP learning
outcomes, essential areas, and action items, and b) ideas about how their area activities could
complement or benefit from the proposed QEP. A group meeting was held with representatives
of Campus Ministry, Student Life, the Rome Program, and Alumni Programs to determine how
these offices could integrate their activities with the proposed actions and essential areas of the
QEP.
On October 17, the chair of the QEP Development Committee presented a summary of the
outcomes and actions of the QEP to the University Affairs Committee of the Board of Trustees.
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At that meeting the Board was informed of the work of the QEP Development Committee and
proposals concerning the advising, departmental and career services components of the QEP.
The University Affairs Committee provided positive feedback on the direction of the QEP.
An additional faculty discussion was held on January 31, 2014 as part of a forum on the
University’s strategic planning effort. The QEP Development Committee chair presented briefly
about the QEP within the context of the university’s position and unique Core-major approach.
At that meeting faculty were allowed to ask questions about the developed QEP, the place of
the QEP Council, and the QEP Director position.
Additional open meetings were held in January 2014 to inform faculty about the final draft of the
QEP. The first meetings were held on January 23 and 24, 2014 to allow open comment on the
QEP and the opportunity to ask questions about its content. Student feedback on the QEP was
solicited through Student Government (Table 2). The officers and other leadership of Student
Government were given an overview of the QEP on October 31, 2013 and subsequently invited
the chair of the QEP Development Committee to present the QEP to the full membership of
Student Government on November 5, 2013. The presentation generated questions from the
assembled representatives and interest in the potential additions to be brought about by the
QEP. On December 15, 2013, student endorsement of the QEP was given in the form of a
Student Government resolution on the QEP (Appendix B).
Career Services Reorganization
As the selected QEP will depend heavily on the on-campus career services staff, recent
developments in the University’s career services are outlined here in order to demonstrate how
this office will be positioned to make a significant contribution to the success of the QEP for the
next five years and beyond.
In 2010 the Office of Student Life commissioned a study by TruMann Consulting to review the
University’s career services operations, with the assessment to include a review of the
effectiveness of programs, services, and staff in light of university-wide perceptions and
expectations and accepted career services best practices. The review was accomplished
through interviews of administrators with direct involvement in the delivery of career services at
the University of Dallas and through review of reports, surveys, and a capstone project titled
“Strategic Assessment of UD Office of Career Services,” completed by a team of five University
of Dallas MBA graduate students.
The consulting firm indicated that in 2010 the office offered somewhat minimal programs and
services. At that time the Career Services Office consisted of a staff of three, an Associate
Director (employed on a less than full-time basis), a contract employee (working approximately
8 hours per week), and a full-time administrative professional. TruMann listed several internal
weaknesses that limited the effectiveness of the Career Services Office. First, the analysis
indicated that the office lacked the right staff/skill experience, illustrating that the basic
organizational structure was not set to carry out its mission. Second, there was a lack of
integration of career services into the University of Dallas core academic mission. The report
cited several strengths of the University that would aid the Career Services Office, including
distinctive academic programs and strong educational traditions rooted in Catholic higher
education, a committed university community, and a growing recognition of the importance of
career services functions to the academic mission, goals, and ultimate success of the university.
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In the report TruMann Consulting suggested that improvements to office staffing and
organization were necessary to position the Career Services Office as an important University
support organization. In particular, the choice of a strong Director of Career Services would aid
in establishing leadership for the office. The selection of full-time support staff would be crucial
as well in creating and achieving a strategic direction for the Career Services Office.
Additionally, a strong brand to aid in effective messaging and technology improvements to allow
for more streamlined use of data and communication options would further benefit the office.
Following the analysis of the University’s career services, a search for a new full-time director in
this area was undertaken in late 2010. Julie Janik, Director of Career Services, began work on
March 2, 2011, and began a departmental reorganization in late April 2011. Two new Career
Services Advisor positions were created and the existing roles (Associate Director and
Administrative Assistant) were eliminated. John Christensen, Senior Career Services Advisor,
was hired in May 2011, and Adrian Ramirez, Career Services Advisor, was hired in June 2011.
The Career Services Office was relocated to Augustine Hall from Carpenter Hall in August
2011, which placed the office in a more accessible location for students and faculty. The Career
Services Manager (CSM) Symplicity system was purchased for the office in August 2010 and
was fully integrated into the activities of the office in August 2011, allowing centralization of
resume posting, employer contact, and assessment. The Career Services Office was renamed
as the Office of Personal Career Development (OPCD) in January 2014. The renaming was
effected in order to enhance the student-driven nature of the office and to encourage a wider
range of students to seek out the office as a complement to the personal development and
discernment process and not simply as a source of job leads or specific career advice.
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III.

Topic Identification

The University of Dallas used data generated from several sources to guide the QEP selection
and to help in the identification of the appropriate student learning outcomes and action items.
Data sources included the National Survey of Student Engagement (2007 and 2010), the NoelLevitz Student Satisfaction Inventory (2011), the University of Dallas Career Services Office
Senior Survey (2009-2013), internship data from the Career Services Office (2008-2013), QEP
Selection Committee survey data (2012), and qualitative faculty response from open meetings
(March 2013).
National Survey of Student Engagement (NSSE)
NSSE is normally administered to first-year and senior undergraduates at four-year colleges
and universities. The University of Dallas has results from NSSE surveys administered in 2007
and 2010. In 2007 data were obtained for 178 first-year students and 121 seniors, with a
response rate of 51% and 49%, respectively. In 2010 data were obtained for 131 first-year
students and 150 seniors, with a lower response rate for first-year students (46%) but an
increased response rate for seniors (61%).
Our highest-performing benchmarks in the NSSE survey for first-year students and for seniors
in both 2007 and 2010 are for the level of academic challenge. In 2007 and 2010 UD ranked
significantly higher than our selected peer groups for academic challenge and in 2010 our level
of academic challenge benchmark was significantly higher than other Catholic colleges and
universities. As it measures high academic effort and high expectations for student
performance, this indicator shows that at the University of Dallas our students are expected to
meet important formative challenges in their intellectual and creative work.
Data for student-faculty interactions are mixed, with UD performing significantly lower for firstyear students in both 2007and 2010 compared to peer groups, but significantly higher than peer
groups for senior students. These data indicate that, at least in the year of the study, the
amount of student-faculty interaction increases by the time students reach their senior year.
Some improvements should be made in the freshman year to increase both the frequency and
the quality of student-faculty interactions, particularly in advising.
Comparatively for both 2007 and 2010 our lowest-performing benchmark for first-year and
senior students was active and collaborative learning, which measures whether our students are
intensely involved in their education through collaboration with others in solving problems or
mastering difficult material. Three items stand out for both seniors and freshmen: whether they
made a class presentation, whether they worked with other students on projects during class,
and whether they did a community-based project as part of a regular course. Among first-year
students 16% reported having made a class presentation, which is half the percentage for this
criterion among students at other Catholic colleges and universities, as well as our selected
peers. This number rises to 54% for seniors, but is still significantly below other Catholic
colleges and universities (where 74% of seniors report they have made a class presentation).
Data for work on in-class projects show that only 25% of our students (either first-year or senior)
had worked on an in-class project, and only 5% had done a community-based project as part of
a regular course. These data indicate that in order to meet our peer groups and national norms
the inclusion of some collaborative work, in particular conducting presentations or involvement in
community projects, could contribute to the learning environment for UD
students.

9

Noel-Levitz Student Satisfaction Inventory (SSI)
UD undertook the Noel-Levitz SSI in 2011 to help inform our SACS planning and other strategic
planning efforts. Results of the survey were analyzed by academic unit, with separate results
for Constantin College, College of Business, and School of Ministry. A total of sixty-three
questions were asked and responses were received from 364 students, with the majority (65%)
from Constantin College. SSI data evaluate institutions on nine scales with two aspects rated
by students: importance and satisfaction. Importance shows how strongly the student ranks
the area described in the question in terms of significance. Satisfaction is how well the student
perceives the university’s performance in this area. In data analysis attention was focused on
those items within the nine scales that showed high importance but lower satisfaction among
students. These items were considered to be gaps indicative of areas in which the university is
underperforming relative to student expectations. Gaps ranged as high as 2.39, and an item
showing a gap between importance and satisfaction of one or greater was considered to be of
concern that could potentially be addressed through the QEP.
Aspects of campus life (CL) including food service and dorm accommodations showed high
gaps, as did some areas of instructional effectiveness (IE) related to the availability of courses
within the major/academic program. Some consistent gaps were exhibited in campus services
(CS) in areas specific to the availability of library resources and the availability of career-related
resources.
The gap related to availability of library resources and services, as shown in Table 2, was high
among students in Constantin College (9th-highest gap) and the School of Ministry (5th-highest
gap), but was not among the top ten gaps for students in the College of Business.
Table 2: Noel-Levitz Student Satisfaction Inventory--gap analysis of library resources and
services

9. Library resources and services are
adequate.

Gap

Satisfaction

School of
Ministry
Importance

Gap

Satisfaction

College of
Business
Importance

Gap

Item

Satisfaction

Importance

Constantin
College

5.9 4.7 1.2 5.5 4.6 1.0 6.6 5.5 1.1

Three career-related questions were present among those asked in the SSI survey, and
included the following:
24. I receive the help I need to apply my academic major to my career goals. (CS)
34. There are adequate services to help me decide upon a career. (CS)
43. Mentors are available to guide my life and career goals. (CS)
Results of the SSI for all of the academic units for career-related questions are shown in Table
3.
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Table 3: Noel-Levitz Student Satisfaction Inventory--gap analysis of career-related resources
and services

Gap

Satisfaction

School of
Ministry
Importance

Gap

Satisfaction

College of
Business
Importance

Gap

Satisfaction

Item

Importance

Constantin
College

24. I receive the help I need to apply
my academic major to my career
goals.

6.2 4.8 1.5 6.3 4.9 1.4 6.4 5.0 0.5

34. There are adequate services to
help me decide upon a career

5.7 4.2 1.5 6.3 4.2 2.1 5.1 5.7 0.6

43. Mentors are available to guide
my life and career goals.

5.6 4.9 0.7 5.8 4.9 0.8 5.2 5.0 0.2

For Constantin College and the College of Business both items 24 and 34 were among the
items with a gap that exceeded one and were within the top half of questions with a gap greater
than one. The largest gap for the College of Business was item 34, where satisfaction with the
services to help decide upon a career was two points below the importance placed on this
resource. Only the School of Ministry showed no high-gap items for career-related resources
and services.
Results of the Student Satisfaction Inventory were among the primary results used to inform the
QEP Selection Committee survey, which was a targeted internal survey of students, faculty and
alumni.
QEP Selection Committee Data
The QEP Selection Committee reviewed the data from the National Survey of Student
Engagement and the Noel-Levitz Student Satisfaction Inventory survey to inform themselves
about the state of the undergraduate population with regard to satisfaction, importance, and
achievements After isolating a number of items from the surveys as potential QEP topics, the
Selection Committee constructed a survey that was sent to the university community in two
stages. In the first, faculty, staff, administrators, and alumni were contacted in Summer 2012
via email to participate in a survey through Survey Monkey. This QEP Constituent Survey was
again distributed in Fall 2012 to faculty, students, staff, and alumni. In the survey respondents
were asked to strongly agree, agree, disagree, or strongly disagree whether the proposed QEP
had the potential to enhance student learning at the University of Dallas.
The eight projects listed in the survey with data on student responses are shown in Table 4.
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Table 4: QEP Selection Committee Constituent Survey Data
Answer Options
1. Integrate a consistent advising and
career process throughout each student's
time at UD.
2. Enhance the function of the library,
including its holdings, hours, and study
space, and integrating its services across
the curriculum.
3. Model dialogue across the curricula
and across the colleges by establishing a
multi-disciplinary venue for the critical
examination of significant contemporary
issues.
4. Facilitate the use of active and
collaborative learning both in and out of
the classroom.
5. The creation and use of smart
classrooms.
6. Strengthen our engagement with the
DFW community through service
learning, for undergraduates and
graduate students alike.
7. Expand and improve tutoring
opportunities for students across the
curricula.
8. Include global perspectives in the
curricula.

strongly
agree

agree

disagree

strongly
disagree

Response
Count

681

515

82

21

1299

52.4%

39.6%

6.3%

1.6%

99.3%

576

582

134

9

1301

44.3%

44.7%

10.3%

0.7%

99.5%

358

642

238

43

1281

27.9%

50.1%

18.6%

3.4%

97.9%

430

593

212

42

1277

33.7%

46.4%

16.6%

3.3%

97.6%

360

448

310

148

1266

28.4%

35.4%

24.5%

11.7%

96.8%

473

561

199

51

1284

36.8%

43.7%

15.5%

4.0%

98.17%

363

704

202

20

1289

28.2%

54.6%

15.7%

1.6%

98.55%

453

538

210

78

1279

35.4%

42.1%

16.4%

6.1%

97.78%

Based on the feedback from the more detailed and broad-based QEP Constituent survey, the
QEP selection committee forwarded three potential QEP topics in its final report:
#1: Enhance and expand the function of the library in learning at the University of Dallas
#2 Create an integrated career development plan for all UD students
#3 Expand and improve tutoring opportunities
Of these three topics the one selected by the Board of Trustees was “Integrated Career
Development Plan for all UD Students,” and as described in Section II, this topic was
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announced to the University community and provided to the QEP Development Committee for
the next stage of the QEP development process.
Qualitative Faculty Feedback
The announcement of the QEP to the university community resulted in significant response and
direct communication to members of the selection committee and administration regarding the
choice of the QEP. In response, the Constantin Dean’s office distributed the description of the
QEP from the Selection Committee and held sessions March 4 and March 22, 2013, to hear the
concerns and the support for aspects of the QEP. There were two primary categories of
concern that gained voice during this discussion: 1) the link to the mission and liberal
education, and 2) the possibility for a career-focused QEP to be more broadly defined.
The first set of concerns addressed the implementation of a career-based QEP fitting with the
liberal education of the University of Dallas. Approximately 50% of the student population is
undergraduate and 90% of those students major in an area supported by the departments in
Constantin College of Liberal Arts. While significant variation exists within the undergraduate
population, all of these students are exposed to the liberal arts character found in the Core
Curriculum. Broadly stated, the problem in the language of the initial presentation of the QEP by
the selection committee was in the absence of mission-related language, specifically, language
acknowledging the university’s commitment to the pursuit of wisdom, truth and virtue as the
proper and primary ends of education. Ultimately, while allowing a focus on practical goals, the
initial presentation did not engage the language of the mission. Some voiced concern that the
QEP should demonstrate in some way a mindfulness that the knowledge gained from the core
curriculum should be an end in itself, and that the skills of liberal learning have themselves a
useful end in life. As half of the undergraduate degree at the University of Dallas is spent taking
Core courses, some attention to how the QEP links to and involves the competencies achieve in
the liberal curriculum should be incorporated somehow in the QEP.
The second set of concerns about the initial presentation of the QEP topic noted its emphasis
on a too narrowly-focused “career roadmap,” which might in practice preclude student flexibility
in progress through the learning outcomes of the QEP. The term “career” fostered the greatest
debate. Among those providing feedback many felt that career was an important descriptor for
the goals of this QEP and that it was a broadly-understood idea for which the university already
had existing support in the form of the Office of Personal Career Development. The alternative
viewpoint was that mindful work should be the emphasis rather than strictly a narrow sense of
career, with the QEP focusing more on how one finds a vocation in the broadest sense of a
calling or long-term plan for a life after the degree. In this way the “vocation” is less narrowly
utilitarian in its implications, allowing for a period of student exploration within a field without a
strict focus on how that field is to be used or applied to a career. Faculty voiced particular
concern about the freshman and sophomore student, who might develop a career idea too early
without the ability to explore his/her own competencies, interests, and motivation. At the same
time some faculty questioned whether there would be appropriate faculty competencies in
advising students in achieving QEP-related learning outcomes. Many expressed interest in
internships as a means to developing interests and direction but in an appropriate way that fits
within the culture of a major. There was similar interest in including ancillary activities related to
the choice of long-term vocational path, including scholarships and fellowship opportunities,
service learning, and leadership.
In general the feedback from faculty informed the QEP Development Committee that to be
successful, the QEP should strongly engage the language of UD’s mission and it should frame
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the concept and formation of career broadly while carefully defining “career,” “profession,” and
“vocation,” and it should ensure support and preparation for the ways in which students and
faculty will participate in the actions of the QEP.
Office of Personal Career Development Senior Survey Data
The University of Dallas OPCD was re-launched in the spring of 2011 under a new leadership
structure that encouraged metrics and data collection. In prior years, data were not collected
beyond a one-time paper survey given prior to the commencement ceremony.
The lack of substantive data prior to 2011 indicates a lack of integrated resources designed to
promote student behaviors and learning in this area of personal development. Table 5 captures
the status of students four-months beyond May commencement (nine months for December
graduates and one month for August graduates).
Table 5: OPCD Senior Survey Data
Academic Year
2011
2012
2013

Employed

Searching for
Employment

47%
57.9%
59.5%

14.6%
18.3%
14.3%

Graduate or
Professional
School
37% *
22.1%
24.6%

Declined
0.4%
1.7%
1.6%

*2011 Data Not verified: These are self-reported data. As the OPCD staff determined that
graduates were indicating intent to attend in the future (but had not been accepted with plans to
matriculate within 6-9 months), the standard for reporting this statistic was tightened. The
verification process is more rigorous since 2011.
Status categories are listed below:
•

Employment
In keeping with best practices, the OPCD classifies as “searching” all recent
graduates who have not found suitable employment during the first six months after
graduation. The office classifies as “underemployed” any graduate who has accepted
a position where a combination of job title, description and/or pay is not reflective of a
university-level education. To be classified as “employed,” a graduate must have
secured a position or post-graduate internship position that requires a university level
degree or be engaged in mission or other full-time religious work.

•

Searching for Employment
The OPCD automatically classifies any student as “Searching” if he or she has selfselected this status, if they are underemployed, or if they are unresponsive
to inquiries. The department continues to work proactively with all students in this
category for six months after graduation.

•

Professional or Graduate School
The OPCD assigns to the category “professional or graduate school” any student who
has been accepted to and will matriculate at a graduate or professional school within
nine months after graduation from UD.

•

Declined
Some graduates decline (and are designated, “declined”) because of one or more of the
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following reasons:
1.
They live abroad
2.
They are stay-at-home parents
3.
They are the primary caregiver for a member of the family
These data indicate that, even with increased research-based efforts from the OPCD (efforts
tailored to the unique character of UD), the trend has been largely unchanged, indicating a need
for a systemic, integrated, campus-wide approach to assisting students and alumni. An
integrated approach would increase student awareness of opportunities, potential roadblocks,
and the necessary actions needed to achieve career goals. Further, the approach would instill a
sense of urgency and personal accountability among recent graduates who are delaying their
job searches for months beyond graduation. Students and alumni are welcome to use the
services of the OPCD in perpetuity, but the Office proactively assists recent graduates for the six
months following spring commencement.
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IV.

Student Learning Goals and Outcomes

This Quality Enhancement Plan “Discern, Experience, Achieve: Preparing for Life and Work in
a Changing World,” aims at bringing together several components of the University of Dallas
undergraduate education. A primary purpose of this QEP is to help students gain access to
opportunities and resources so as to prepare them to make informed choices about their longterm career, professional, or vocational goals. This objective is embodied in the three learning
goals with associated measurable outcomes below, which are intended to enhance the
knowledge, skills, behaviors, and values of students as they work within the three essential
areas of the program. In addition, this QEP will enhance the environment for student learning
by creating dialogue among offices and services that will work together in order to help students
make career and vocational choices.
In accordance with the UD mission, this QEP intends to prepare students more intentionally “for
life and work in a problematic and changing world” and thus to enable them to “become leaders
able to act responsibly for their own good and for the good of their family, community, country,
and church.” In the three goals and throughout this QEP we refer to the “life and work” of
students after their undergraduate education variously as “vocation,” “profession,” or “career.”
In reading the literature surrounding our general topic we discovered that these words are
generally considered interchangeable: each refers to one’s choice of an occupation.
Throughout this QEP we have purposely distinguished broadly among them, although the
boundaries are permeable:
1. Vocation, suggesting one’s “calling,” or a particular work fitting to one’s character and
aspirations;
2. Profession, suggesting one’s engagement in advanced training or education,
membership in a larger cohort of practitioners, and focused practices defined within the
expectations of that group;
3. Career, suggesting long-term employment in a work leading to advancement.
Speaking of a student’s “vocation” or “calling” often introduces a religious dimension to the
question of future life and work, a dimension that is important and often primary for many
students at UD. Less specifically, a “vocation” may refer to work that is particularly suitable to a
person’s character and aspirations. In both cases the idea of a vocation introduces a deeper
personal significance to a students’ consideration of future life and work and thus serves to
motivate the student on a more individualized and profound level. To refer to a student’s future
life and work as a “profession” indicates a deeper intellectual engagement within a chosen field.
The choice is one that entails reflection on the principles and ends of that profession as well as
the responsibilities, both moral and communal, associated with that profession. “Career” is
often the primary term used to describe deliberation about job placement, economic
advancement, and financial independence, and is frequently used to describe the campus
offices that aid in this pursuit.
Students within the university think about future life and work along all three of these lines of
vocation, profession, and career. Hence some pursue nonprofit or volunteer work, mission
work, or religious vocations; some will seek post-baccalaureate graduate or professional
education in a specific field; and some will seek employment in order to find a satisfying work
and work-environment in which they might advance. This QEP intends to integrate all these
considerations, not setting aside the deeper dimensions of a student’s future life and work with a
view to mere economic advancement, nor ignoring the practicalities of finding gainful and
meaningful employment so as to achieve financial independence. In these goals and
throughout the QEP, therefore, we have not always made sharp distinctions between these

16

notions; rather, we have attempted to use them intentionally with an awareness of meaning, and
with the potential of intending several possibilities in invoking one or two of them.
The following learning goals are consistent with UD’s institution-wide mission as well as the
specific missions of the major academic units, thereby establishing and maintaining an internal
harmony that can draw upon existing institutional strengths. It should be noted that, broadly
speaking, the following learning goals align respectively with the three words of the QEP’s main
title: Discern, Experience, Achieve. Most concisely, one could say that the QEP learning goals
aim at helping students to discern prudently, to experience intentionally, and to achieve
professionally. In other words, the QEP aims at helping students not simply to discern, to
experience and to achieve, but to do so in a more informed and deliberate manner.
The student goals and associated learning outcomes for this QEP are as follows:
Goal 1:
Outcome 1:
Outcome 2:
Outcome 3:

Students will make prudent curricular and non-curricular choices concerning
their major and their future life and work
Students investigate their abilities, skills, interests, and values with tools
from the OPCD
Students assess their major and professional goals through academic
advising.
Students identify opportunities in their field through attendance at
departmental and OPCD events, with speakers given a suggested
framework for covering relevant professional preparation.

This goal with its supporting measurable outcomes aims at helping students to discern
prudently. UD’s mission indicates that a goal of a UD education is the development of both
intellectual and moral virtues, and central among these virtues is prudence or practical
judgment. Prudence is the virtue that enables one to make the best decision within the
circumstances in which one finds oneself. For our students, being prudent means discerning
the best path forward in order to achieve goals that are fitting to them and choosing the paths
toward these goals confidently. As undergraduatestheir discernment involves both “looking
backward” at what they have learned and experienced, especially in the core curriculum, and
“looking forward” to future possibilities and opportunities that suit one’s particular abilities. To
do this well requires that students recognize the truth about themselves as well as the truth
about the situations in which they find themselves. The discernment central to this first goal
emphasizes self-reflection on personal values, skills, and interests so that students are able to
make specific vocational, professional, and career choices.
At the University of Dallas every student’s academic plan achieves intellectual breadth in the
Core and becomes more focused and personalized within a major, concentration and/or
program. Based on the education offered in the Core as well as self-reflection, a student can
identify and commit to an area of focus and undertake more specialized work within a discipline.
It is important to ensure that students undertake a discernment process that allows them to
match a chosen field to personal skills, interests, and long-term goals. Some students will come
to the University firmly committed to a specific academic discipline for reasons that are strongly
career-related, and in such cases it may be easier to discern the path toward that goal. Other
students will require greater self-evaluation and a longer discernment process that is grounded
in work in the Core Curriculum.
This goal and its learning outcomes is intended to allow students both a reflective and forwardthinking approach to their decisions concerning their discipline as well as future life and work. It
is intended, moreover, to situate this decision within the institutional context of liberal learning
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enlightened by the Catholic faith, as well as the students’ own truthful self-reflection concerning
academic interests, skills, and abilities.
Goal 2:
Outcome 1:

Outcome 2:

Students will intentionally pursue focused professional development.
Students apply their abilities, skills, interests, and values through discipline
and/or career-related research or internships and through structured
community volunteer service related to their interests.
Students construct a resume demonstrating relevance to field(s) of interest.

This goal with its associated measurable outcomes aims at helping students to experience
intentionally. This means relating the choice of a discipline and future goals in life and work to
what is expected of someone who engages in that discipline or achieves those goals. The goal
entails that the students begin to experience the specific sort of professional development that
must take place in order to succeed within a given field. Many such experiences take place
within the classroom, of course, but many do not; rather, they are attained through other
activities. Such experiences could include accepting positions of leadership in academic, social,
and service clubs and organizations. They could include pursuing and attaining prestigious
awards and fellowships that acknowledge a student’s achievements and may pave the way for
future leadership or success within a given field. They could include taking advantage of
research opportunities and internships that provide experiential learning, thereby allowing a
student to apply concepts mastered in the classroom, as well as to expand his/her network of
mentors and their future prospects beyond UD.
In relation to Goal 1, this goal grounds and embodies the decisions that students have made
or the goals they have set. By growing in the experiences that are suited to a discipline or
future goal, achievement of this goal will allow students to solidify their decisions—and, in
some cases, to “test” them to see if they were the right ones. Attaining this goal will afford
students the opportunities to continue to acquire and then subsequently apply disciplinespecific knowledge and skills. While the nature of professional development may vary among
the disciplines, the goal here is to help students to confirm and to carry out decisions they
have made in light of the realities of the disciplines they are pursuing and the broader needs of
a changing world. Students will succeed in meeting this goal when they manifest a more
deliberate pursuit of those experiences that will allow them to begin making progress within a
given field toward a more specific vocational, professional, or career goal.
Goal 3:
Outcome 1:
Outcome 2:
Outcome 3:
Outcome 4:

Students will present themselves professionally in pursuit of their vocational
goals.
Students will be able to present at professional organizations and
conferences.
Students will be able to gain acceptance to graduate programs.
Students will be able to obtain employment upon graduation.
Students will assess their progress toward requisite entry-level
professional behavior and agree to professional critiques within their fields
of interest.

This goal with its associated measurable outcomes aims at helping students to achieve
professionally. Although it can be operative at various points of a student’s undergraduate
education, this goal focuses attention primarily on the transition between a student’s completion
of a degree at the University of Dallas and the attainment of post-graduate goals, both shortterm and long-term. To reach such achievement it is necessary that students are able to
present themselves “professionally,” i.e., adequately and persuasively to a broader community.
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This is done through excellent oral and written self-expression, the demonstration of
competencies gained through the Core Curriculum and a major discipline, and the exercise of
habits, skills, and virtues gained by the experiences that were pursued in accord with Goal 2.
Achieving this goal will be evidenced by the students’ manifestation of specific virtues, arts, and
skills necessary to live and work in a changing world and to serve the various communities to
which they belong.
Such professional aptitudes in students will be especially evident in presentations that show
how the arts, skills, virtues, and budding wisdom attained as undergraduates can translate into
a vocation, career or profession. Evidence of professional development will be documentable
on students’ curriculum vitae, resumes, and personal statements. Finally, this evidence will
then translate into their employment in businesses or non-profit organizations, volunteer or
service work, government or civil service employment, religious vocations, teaching positions, or
post-graduate studies. Fundamentally, students will successfully achieve this goal when they
have learned to present themselves and to act professionally so as to be successful in life and
work.
-In their distinctive ways all of the academic units of the University (Constantin College, School of
Ministry, and College of Business) will engage with the goals and outcomes of the QEP in order
to ensure that the outcomes are met. Three essential areas of each academic unit are expected
to help implement the actions of the QEP: Advising, Academic Structures, and Career Services.
These essential areas will partner with each other and with other campus offices and services in
order to accomplish the learning outcomes.
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V.

Literature review and best practices

The following literature review will first briefly examine the large question of bringing together
liberal education with career-oriented initiatives. This conceptual context has been a crucial
component of our planning, as we have attempted to shape an integrated program congruent
with an educational vision. We will then examine appropriate literature in the areas of liberal
education, advising and career services. The literature in each of these areas points to ways in
which best practices may be accommodated or accomplished by our institution.
In the review of literature to inform the implementation of a career-based QEP at the University
we sought to address several issues related to the institutional character and mission. The
University of Dallas is a Catholic institution that seeks to educate its students to develop the
intellectual and moral virtues, to prepare themselves for life and work, and to become leaders in
the community. Through intensive teaching, interactive discourse, and critical analysis, the
University pursues truth, virtue, and wisdom in the liberal arts and professional studies.
Several questions arising from the institutional character of the University of Dallas need to be
addressed in the literature review to provide conceptual and practical guidance in our QEP.
1. The liberal education is a significant component of the education in the UD
undergraduate programs. What can be learned from the literature with regard to the
relationship between liberal education and career?
2. Academic advising is central to the design of this QEP. How does the existing model of
advising at the University of Dallas compare to that used at other institutions, and how
can advising enhance student learning in terms of professional and career
development?
3. The availability of career services information and the relationship between the Office of
Personal Career Development and students, advisors, and academic units is essential to
the success of the QEP. How does the University of Dallas effectively integrate career
services into the goals of the QEP?
Context of liberal education and career
A considerable body of literature, beginning in the 1970s, has explored the general question of
the relation of the liberal arts to professions and careers. Such discussions have especially
surfaced in the last ten years within a climate of economic crisis and budgetary constraint,
putting pressure on colleges and universities to show their cost effectiveness and their value in
terms of measurable economic indicators. These pressures have been especially difficult for
private liberal arts schools, because the benefits of liberal education are not as easily
measurable as are professional programs which train from the beginning for certain career
goals. In effect, the foremost question in this context is the relevance of liberal education in the
preparation of students for work in the world, and many writers emphasize this question of
economic “value” with urgency (see Abowitz 2006; Carlson 2013; Christ 2012; Hersh 1997;
Supiano 2013; Ungar 2010).
National organizations of higher education—notably the Association of American Colleges and
Universities (AAC&U) and the Carnegie Foundation for the Advancement of Teaching—have
recently made urgent efforts to articulate the value of liberal education not simply as shaping
persons in a humanistic tradition, but as providing the verbal skills, analytical acuity, and
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breadth of view that employers are seeking. Moreover, two recent large-scale initiatives (Global
Learning and the New Global Century, sponsored by the AAC&U, and A New Agenda: Shaping
a Life of the Mind for Practice, sponsored by the Carnegie Foundation) both emphasize that
liberal education is especially crucial and, indeed, “indispensable” (AAC&U 2013b) in
addressing the challenges of the contemporary moment, but that liberal and professional
education must find a common ground in order to prepare students for the twenty-first century
(AAC&U 2007; Sullivan and Rosin 2008).
This sense of a divide between liberal education and the professions is a fairly modern one.
The traditional university, grounded in the liberal arts, was consistently linked with the
professions (Olson 1975). Tension between the two comes about through the increasing
emphasis in the nineteenth century on strictly utilitarian education. Newman’s The Idea of a
University (1852) takes as a first principle that knowledge is itself a sufficient end, in that it
satisfies a natural desire to know without the necessity of a reference to use. However, this
argument comes in part from resistance to strident advocacy in Newman’s time for useful
knowledge as an exclusive focus of education. As Coady and Miller (1993) point out, Newman
“is perfectly clear that professional disciplines have their place in the university, as they had
from its medieval beginnings” (42); and he also understands that knowledge pursued for its own
sake may yet be instrumental to other ends. What he rejects, Coady and Miller point out, is not
useful knowledge or professional practice but an exclusive emphasis in education on utility (42).
Indeed, for Newman liberal education has practical effectiveness in life and work. For most
people, he says, it will be manifested in reasonableness, self-command, and steadiness. Some
will go on to develop specific “habits of business, [and] power of influencing others,” and “the
talent of philosophical speculation.” For everyone it allows versatility and adaptability in any
chosen work (xvii-xviii). Liberal education thus allows a student not only the skills of language
and reasoning (speaking, writing, and critical thought), but also the ability to engage others
genuinely and constructively – to understand other points of view and accommodate them, to
persuade and influence others, and to be tolerant of others (207).
In these traditional terms liberal education is naturally fitted for success in the world. And while
few current discussions of the value of liberal education mention Newman, they emphasize that
the fundamental skills enumerated by him are central to successful careers. A series of surveys
of employers from 2005-2013 commissioned by the AAC&U have been the subject of much
critical comment over the years (Hersh 1997; Ungar 2010; Christ 2012; Carlson 2013). The
most recent of these surveys, conducted in April 2013, states: “Employers recognize capacities
that cut across majors as critical to a candidate’s potential for career success, and they view
these skills as more important than a student’s choice of undergraduate major” (AAC&U 2013a,
1). In particular, nearly all of employers (93%) value above all “a candidate’s demonstrated
capacity to think critically, communicate clearly, and solve complex problems” (AAC&U 2013a,
1). Moreover, they are looking for moral and social qualities, as well as intellectual openness;
most (90%) wish to find “ethical judgment and integrity, intercultural skills, and the capacity for
continued new learning.” These are the qualities and competencies especially fostered in liberal
education. A majority of employers (75%) would recommend a liberal education (as defined by
AAC&U) “to a young person they know as the best way to prepare for success in today’s global
market” (AAC&U 2013a, 2). As Hersh (1997) puts it, liberal arts education is “The Most Practical
and Professional Education for the Twenty-First Century.”
However, employers also endorse “educational practices that involve students in active, effortful
work—including collaborative problem-solving, internships, research, senior projects, and
community engagements. . . . They also strongly endorse practices that require students to
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demonstrate both acquisition of knowledge and its application” (AAC&U 2013a, 2). These recent
studies of employers’ preferences for job candidates highlight not only how a liberal education
prepares students for practical professional success, but also how that education needs to
move students toward active engagement with internships, cooperative efforts, service, and
community work, so as to broaden learning and to acquire the kind of experiences that prepare
for later work.
Within this literature concerning liberal education in relation to professions and careers, some
have re-engaged traditional concepts of educational process. One of these is the notion of
vocation. Lagemann (2003) states: “At a time of extreme social challenge, we seem to have
few alternatives between clear and, inevitably, rather narrow vocational preparation and
seeming directionless programs of liberal study.” In this context she suggests that one
reimagine the liberal arts “by organizing them around deliberate consideration of what it means
to have a vocation.” The word in its traditional sense “implies having a calling, knowing who one
is, what one believes, what one values, and where one stands in the world.” One can in liberal
education “nurture an initial sense of vocation,” which might “encompass personal dispositions
such as the importance of deliberate choices, individual agency, and social connection,” as well
as personal dispositions (Lagemann 2003). Indeed, Abowitz (2006) argues, students desire
and need to see their knowledge and eventual work choices in terms of the “holistic nature of
what it means to live a fulfilled life.” Studley (2009) emphasizes that students naturally want to
know “how to connect their personal values and goals, their intellectual passions and capacities,
the myriad of learning experiences in which they engage during college, with their work lives.”
Educators should not ignore this desire. She suggests the need “to marry academic planning
and advising about vocation for fulfilling lives, and then to weave them together into the
exploratory and reflective work of college in a thoughtful, systematic, and natural fashion.”
Sullivan and Rosin (2008) recover another classical idea. They note a large scale divide, not
simply in undergraduate education but in institutions as a whole and between liberal and
professional education. As a consequence of a seminar sponsored by the Carnegie
Foundation, they propose an approach to higher education that “bridges the gap” between
them: “Our approach draws on a venerable tradition in Western thought that has receded from
view in much of the academy: the exercise of practical reason.” They found that both liberal and
professional educators were hoping to cultivate similar qualities in their students, not simply
knowledge and skills, but “experience in making well-reasoned and defensible responses to
complex and uncertain situations, under conditions that allow for experiment, criticism, debate,
and reflection.” Students, in other words, need education in the formation of judgment, and only
such education prepares them for their future lives and enables them to confront the challenges
of the contemporary world as leaders. They define this hybrid formation as “A Life of the Mind
for Practice,” with practical reason or wisdom as its center.
These alternative models each allow a way of understanding students’ choice of career paths as
intrinsically woven with educational process in which they are encouraged to deliberate selfawareness about their inclinations and aims in the context of both educational and social
engagement.
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Academic advising and career discernment
The QEP of the University of Dallas is not strictly an advising QEP, but advising plays a central
role within our efforts to enhance student learning in terms of vocational, professional, and
career development. Thus the following review of the literature surrounding advising explores
specific questions, with the underlying question of how we might restructure and reimagine
advising at the University in order to achieve our ends.
1.
2.
3.
4.

How does advising relate to career development?
What are the existing organizational models of advising?
What are the existing conceptual models of advising?
With regard to a faculty advising structure
a. What is the actual practice and success of faculty advising in academic institutions?
b. What are the components of an effective faculty advising structure?
5. What is the relation of advising structure to academic mission?
Advising and Career/Life Goals
One way to imagine the relationship between academic and career advising is in terms of the
concept of vocation, which considers not simply the choice of a specific job, but the choice of a
life goal. The underlying relationship between these two has to do with a student’s becoming
reflective about his experiences (both curricular and non-curricular) so that choices among
different possibilities might be deliberate and might reflect a developing sense of character and
aims. This is essentially the way in which advising professionals imagine this connection.
Integrating career and academic advising, McCalla-Wriggins (2009) suggests, “[supports]
students as they make meaning out of their . . . activities.” Students often begin with a general
sense that education will prepare them for a better job, but they have no clear sense of what
that would mean, and because they “are not able to describe their skills, interests, values, and
passions, they do not have a personal reference point from which to evaluate potential
academic and career options.” Academic advisors, with the ability to engage students in regular
and sustained explorations, can help in this process of self-knowledge. This process requires a
student’s self-reflection, as Reynolds (2004) points out: “Students need opportunities to
integrate what they learn. Advising offers a venue for such reflection: faculty encourage
students to look forward to setting or editing learning goals and to look back to see where they
have been.”
Moreover, bringing together academic and career advising, according to McCalla-Wriggins
(2009), has “the potential to support students and graduates as they navigate the ever changing
world of work. This integration provides students with the opportunity to learn about themselves,
to evaluate academic and career options with the context of self-knowledge,” and to learn a
habit of deliberate decision-making. Green (1992) points out the importance of student’s
acquiring – and being aware of having acquired – the kind of skills and proficiencies that
employers value (c.f. Gore and Metz, 107-09).
Thus, the alliance of academic and career advising would appear to have a natural function
within a student’s growing self-awareness, within a process that is both retrospective and
prospective. It honors the complexity of the educational process as it helps bring clarity and
meaning to experiences.
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Organizational Models of Advising
The models of organization affect considerably the character of advising, and each brings with it
strengths and limitations. Moreover, some are better fitted to the mission and character of an
institution than others. The model chosen pertains to the way that the institution perceives of its
responsibilities with regard to the student and the educational process.
Basic models of advising, as they have been gradually articulated, are summarized in King
(2008;. 244-48). Three broad categories are 1) decentralized, 2) centralized, and 3) shared
advising.
1. Decentralized: “[A]dvising services are provided by staff in their academic departments”
(244).
a. Faculty-Only Model: Students are assigned a faculty advisor, period.
b. Satellite Model: Advising offices are maintained within academic units.
2. Centralized: “[A]ll advising takes place in an administrative unit such as an advising or
counseling center with a director and staff generally housed in one location” (244).
3. Shared: “Advising services are shared between a centralized administrative unit and
faculty or staff in academic departments” (244).
a. Supplementary Model: Faculty serve as advisors for all students, but another
office assists faculty with non-academic matters, assembling advising materials,
making referrals, providing training, etc.
b. Split Model: Advising is divided between an advising office and academic
subunits.
c. Dual Model; Students have two advisors: a faculty advisor for program advising,
an advising office for general education requirements, academic policy, etc.
d. Total Intake: All initial advising occurs through one office, and students are
assigned to faculty or academic subunits with the satisfaction of certain
requirements.
The preference for one of these models over another, as King points out (243-44), has to do with
the institution’s mission, with the size and nature of the student body, with the nature of
academic programs, with the general complexity of the academic requirements, and with budget
and facilities. According to her data, decentralized models exist within 32% of institutions;
centralized within 14%; and the various versions of shared models in 55% of institutions. Within
private two- and four-year institutions, the faculty-only model is preferred, and it is the second
most popular of all these models. The University of Dallas presently has such a model, though
with professional advising staff serving certain groups.
Conceptual Models of Advising
The choice of a conceptual model of advising is highly significant in that it will shape the
approach to and expectations for the advisor-advisee relationship. According to Lowenstein
(2005), it suggests the “philosophy” or theoretical framework of advising – in that such a model
is based “on a specific notion of what constitutes the essential core of the activity of advising,”
as well as what constitutes its excellence in practice (65).
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Definitions of the following models (except for the last) are drawn from Lowenstein.
1. The Prescriptive Model: “The advisor tells the student the actions to undertake. He or
she provides the student a list of rules and requirements” that it is the student’s
responsibility to follow. The advisor checks student compliance (Lowenstein 2005, 6566).
2. The Developmental Model: This model was proposed by Crookston (1972), who saw
advising to be concerned “not only with a specific personal or vocational decision but
also with facilitating the students’ rational processes, environmental and interpersonal
interactions, behavioral awareness, and problem-solving, decision-making, and
evaluation skills” (p. 5; qtd. in Lowenstein, 67).
3. Advising as Teaching: A version of developmental advising, Crookston imagined
advising as teaching, though without much explanation. However, many since have
elaborated this notion, notably in recent years Kramer (2004) and Appleby (2008), who
develop the analogues between advising and teaching in great detail. Indeed, Appleby
claims, “‘Advising is teaching’ is the guiding principle of the National Academic Advising
Association” (85). Thus, the developmental model, and Advising as Teaching within it, is
the one most universally accepted.
4. Learning-Centered Advising: This is Lowenstein’s model, which places emphasis not on
personal development primarily, but on a student’s coming to grasp the whole of the
academic experience; and not on the agency of the advisor as teacher but on the
agency of the student as learner. The student’s educational comprehension entails,
according to Lowenstein: “how to find/create the logic of one’s education; how to view
the seemingly disconnected parts of the curriculum as parts of a whole . . .; how to base
educational choices on a developing sense of the overall edifice being self-built; and
how to continually enhance learning experiences by relating them to the knowledge that
has been previously learned” (72).
5. A Holistic Model: In an essay that has become a classic in the field of advising,
O’Banion (1972) presents a holistic model of advising, taking as its starting point for the
student the question of life goals: “How do I want to live my life?” The model then sees
all aspects of a student’s academic process and future work in light of this question. He
lists in a kind of hierarchal order “the dimensions of the process of academic advising” of
which both advisor and advisee should be aware:
First:
Second:
Third:
Fourth:
Fifth:

Exploration of life goals
Exploration of vocational goals
Program choice
Course choice
Scheduling courses

O’Banion emphasizes that students are responsible for making decisions throughout the
process, while “it is the responsibility of the advisor to provide information and a climate of
freedom” in which the decisions might be made.
The Faculty-Advising Model
Practice and Success on Campuses: Faculty advising gains a great deal of attention in the field
of professional advising for good reasons. As Habley (2004) points out, though higher
education changes in its trends and emphases, and though various organizational models of
advising exist within academic institutions, faculty advising is still a constant, as it has always
been. According to Habley’s survey of advising practices, in 48% of campuses, faculty members
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were the sole providers of academic advising and faculty form a part of almost all other models.
Thus, Habley claims, “faculty members are responsible for somewhere between 75% and 90%
of all the academic advising that takes place on American campuses” (25).
Habley (2004) in an analysis of data concerning the state of faculty advising asks how well this
system functions and how it might function better. He treats advisor load and contact, pointing
out that for effective advising (1) the advising load must be reasonable; (2) the faculty member
must allot adequate time; and (3) institutional policies should “maximize the potential for
interaction between the advisee and the faculty advisor (27). Habley also considers training and
evaluation of faculty advisors, as well as recognition and reward (all of which occur on a minority
of campuses), as these too are important to successful advising (28-30). Finally he analyzes
student opinion of faculty advisors, which is remarkably high in most respects (32-36). Only in
one set of questions did faculty advisors receive weak scores – on questions broadly
concerning jobs and careers, as well as continuance of education after graduation, and on
questions concerning personal development.
In other words, faculty advisors are, as they have traditionally been, the workhorses of
academic advising; they have little institutional support for this activity, and yet even so, they
succeed fairly well, “[performing] as well as, if not better than, other advisor types” (36). Habley
then makes this final observation – that if faculty advisors do so well with so little, “then what
impact would faculty advising have on students if practices supporting faculty advisors were
strengthened” (p. 37).
Effective Faculty Advising Structure: Best Practices: Habley’s analysis given above presumes
certain best practices with regard to a faculty advising program. He has frequently articulated
such principles, and others have built on them. Hemwall (2008) and McGillin (2004) point to the
way that institutions need to accommodate faculty advising as an important aspect of their
service. As Habley has indicated, the faculty advisor cannot realize the potential of this
engagement with students if she is exhausted from other obligations and if her efforts seem not
to have high institutional value. Moreover, for an advising program to be successful, it needs to
be deliberate in its self-conception, clear in its structure, and articulate in its expectations for
both advisor and advisee alike. King (137-40) enumerates the following elements of a faculty
advising program as essential to its success.
1. Mission Statement: This “should provide a clear statement of philosophy to guide
advising activities” and align with the institution’s mission statement (137).
2. Coordination: Advising programs need a director or coordinator, whose obligations
include maintaining an advising handbook, providing training, coordinating assessment,
choosing advisors and seeing to their support and recognition (p. 137).
3. Advisor Training: This training should be designed specifically for faculty; it should
include such things as the conceptual basis of advising, the information necessary to
advise well, and relational guidance, pertaining to the advisor-advisee relationship (13738).
4. Assessment and Evaluation: Evaluation of both the system and individuals, so as to
improve it and to justify expenditures. Assessment tools should be devised by the
faculty themselves (138-39).
5. Recognition and Reward: Recognition of advisors not only improves the quality of
advising but also demonstrates “that the institution values advising” (139-40).
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Advising Structures and Institutional Mission
In sorting through the many possible advising models – organizational and conceptual – it is
important to note a repeated insistence within advising best practices: that an advising program
needs to be in alliance with and supportive of institutional mission (King 2004, 125; Christman
2008, 449-50; NACADA). Not only that, but the advisor needs, if necessary, to deepen the
student’s awareness of the institution’s mission (Christman 2008, 449-50; Reynolds 2004).
Campbell (2008, 232) states this necessity most forcefully: “[The] objectives of an advising
program are inextricably intertwined with a college or university’s central purpose and mission
statement. This symbiotic relationship is an essential one, for without it the advising program
stands on the periphery of the institution’s core mission and risks being marginalized.”
Misalignment of advising programs with mission is not only ineffective but sometimes
disastrous. Christman adds as well that the advising structure needs to be suited to institutional
character. He describes, in particular, the specific components of a small private college or
university within which an advising structure naturally works. These components include a
“family” model, with looser reporting lines, diffusion of opinions of faculty, student common
knowledge across majors, etc.
Career Services
Career services is considered to be one of the three essential areas of the QEP, and these
services are primarily delivered by the Office of Personal Career Development. The following
review of literature addresses the importance of student engagement in activities that will inform
future decisions, the delivery of opportunities that align with the University mission, and tracking
outcomes of students. The literature review addresses the importance of integrating the efforts
of the OPCD with the efforts of academic departments, academic advising, and other campus
departments in order to ensure greater student success.
The Value and Role of Career Services Activities in Discernment
Students begin to articulate the value of their education in seeing how well it enables them to
work toward life goals and how to transfer learning into practical, professional experiences. This
perception of value drives a relationship between the student discernment process and the
career advising process, as experiential learning and active career advising become
components of a rigorous educational experience. Selingo (2013) articulates this connection:
“In the face of several stinging reports about the limited learning that goes on during the
undergraduate years, students want to know if the academic experience will be rigorous enough
to justify the cost and reap the rewards in the job market. How rigorously colleges prepare
students for the workforce, as well as mature them for life, will play a greater role in the
calculation of value” (Selingo, 71).
From a practical perspective, students are increasingly aware of their odds of securing full-time,
meaningful employment, especially since they are graduating into a job market saturated with
other frustrated job seekers lingering from the recent recession. Paramount to success in finding
meaningful employment upon graduation is the experience accumulated by the student during
the college years, experience including active exploration, discovery, and activity in and out of
the classroom. The following data reflect the concerns shared by students as they consider their
marketability in professional areas of interest. In 2013 the employment rate for college
graduates was 8.8% (up from 5.5% in 1994); the underemployment rate is 18.3% (up from
10.7% in 1994) (Shierholz, Sabadish & Sabadish, 2013).
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Moreover, tracking outcomes relating to career choice or first-destination readiness is becoming
a non-negotiable action in higher education. In 2012, Selingo, Editor at Large for the Chronicle
of Higher Education, wrote, “If colleges don’t figure out a better way to share this [data on the
placement and salaries of graduate by major] information with prospective students, the states
will.” The Higher Education Act is being reviewed and amended, and Bill S.2098, “The Student
Right to Know Before You Go Act,” has been reviewed and referred to committee. The crux of
the bill is that universities and colleges will be required to report employment and salary data for
their recent graduates, so that students can make informed decisions about college-selection
(United States. Cong 2012). As of this writing, the Student Right to Know Before You Go bill
has not been mandated by law, but the bill has support from both sides of the political aisle.
Further, the White House College Scorecard already includes the placeholder under each
institution for “Employment,” indicating intent to publish employment and salary information as it
becomes available (Obama 2013).
In addition to tracking first-destination outcomes, an essential career services function is
ongoing tracking of students in the context of learning outcomes and monitoring behavioral
trends related to co-curricular decisions with potential for future impact. In its report College
Learning for the New Global Century, the National Leadership Council for Liberal Education and
America’s Promise (LEAP) identifies principles and recommendations for tracking student
learning outcomes as students progress through college. The stance of the Council on
assessment is that a “grass-roots,” tailored assessment can “give individual students feedback
on their progress in achieving the expected outcomes in the context of their chosen course of
study” (AAU&P 2013a, 40). In terms of assessment:
The National Leadership Council recommends that broad-based leadership be developed
in order to create campus cultures marked by an unwavering focus on the quality of
student learning, by an ethic of continuous improvement, and by structures and rewards
that support faculty and staff on these issues. . . .To foster shared purposes, each
campus needs to develop its own vision of the expected learning outcomes (43).
Recommendations for a Liberal Arts Approach to Preparing Students for Life Beyond College
In its report, LEAP expands on a traditional view of liberal education, asking the reader to
suspend the belief that the liberal arts are non-vocational.
The council defines liberal education for the twenty-first century as a comprehensive set
of aims and outcomes that are essential for all students because they are important to all
fields of endeavor. Today, in an economy that is dependent on innovation and global
savvy, these outcomes have become the keys to economic vitality and individual
opportunity. (AAU&P 2013a, 4)
Among the principles and associated recommendations, the report highlights student
preparation for “Citizenship and Work Through Engaged and Guided Learning on ‘Real World’
Problems,” addressing the essential need for students to learn in the classroom, then to learn in
the field, and then to return to the classroom or another campus-guided venue for guidance,
feedback, and collective reflection on their experiences. Generating opportunities and guiding
students through experiential learning is also an essential career services function designed to
help students learn to receive and give feedback, to apply knowledge, and to test their
assumptions in order to arrive at sound conclusions.
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To support the implementation of this principle, the Council makes two recommendations:
The National Leadership Council recommends that every student engage in some form
of field-based leaning and that faculty and staff create opportunities (reflective forums)
for students to learn collaboratively and systematically from their field-based
experiences. . . .
The National Leadership Council recommends that partnerships between faculty and
student life professionals be strengthened in order to integrate and document the
learning students gain from involvement with a campus community (AAU&P 2013, 3637).
The Council emphasizes another principle, social responsibility, manifested
in civic engagement, stating that “vigorous efforts are needed to build civic development as an
essential rather than an elective outcome of college” (38). Supporting this principle are the
recommendations of the council that “students be provided with recurring opportunities to
explore” civic issues relating to their fields of study (39).
Experiential Learning in the Catholic Tradition
As mentioned in the Advising literature review, advisees are encouraged to come to see all
aspects of the undergraduate experience holistically. As the LEAP report outlines, experiential
learning is a recommended application of liberal education. Internships offer students the
opportunity to apply themselves in the professional world in order to develop skills, empathy,
and critical thinking with guidance and instruction. They are able to transfer learning among and
between academic disciplines and practical experience.
In “The Internship: Bridge Between Marketplace and Liberal Arts Education in the Catholic
Tradition,” Grabowsky and Harden Fritz (2007) define the practice of internships as a
meaningful connection between the traditional understanding of liberal arts education and
professional training. According to the authors, this connection benefits the efforts of a Catholic
institute of higher education as it stewards the intellectual formation of its students before their
transition to professional life:
The importance of praxis is seen in the value of reflection on experience, which is
understood to be necessary for learning (Kolb, 1984). Articulating a public, philosophical
grounding for an internship program offers a qualitative contribution to education and to
the marketplace in an era marked by the dual concerns of citizen education and student
placement (438).
The authors connect the value of a liberal arts education to the practice of internships by virtue
of the distinct educational emphasis within a Catholic university. Bridging these aims benefits
students as they begin to consider various professional opportunities:
From the Thomistic framework of liberal arts, internship students could appropriate their
study of rhetoric within the larger metaphysical and moral aspects of their education,
which gives them the reference points to practice persuasion and argumentation within
ethical parameters. For example, students involved with advertising, public relations, or
journalism understand these arts as falling within the realm of rhetoric: advertising as
persuasion, public relations as rhetorical form, journalism as selective rhetorical
presentation within accountability to community and profession” (442).
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Liberal arts universities like Hendrix College and Grinnell have included service learning and
internships as a framework for their liberal arts education, requiring students to participate in
external research, internships, or service as a condition of graduation (Chan and Derry 2012).
In fact, most of the B.S. programs at the University of Dallas require an internship or research
experience for the B.S. degree.
Effective Career Services Engagement Models as Integrated Efforts
In 2012, a group of more than 250 administrators and faculty from liberal arts colleges and
universities, along with corporate executives, met to confer about the topic of a 21st century
approach to liberal arts and its relevance to careers. The conference was important for this
reason: The event was a demonstration that liberal arts institutions have a growing awareness
that they must be relevant to the 21st century employment world. Further, institutions that
collaborate internally to define their role as an institution are more likely to develop and
implement innovative ways to serve students that are accepted across the academic disciplines
and career services (Chan and Derry, 2012).
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VI.

Actions to be implemented

The action items supporting the University of Dallas QEP have been divided among three
essential areas: Advising, Academic Structures, and the OPCD. Each of these essential areas
will assist in communicating with students, guiding them through the achievement of learning
outcomes of the QEP, and connecting them with the different parts of the campus that will
enable them to achieve the learning outcomes. The QEP will succeed by integrating the
knowledge and experience of faculty and staff advisors, their academic structures
(departments, colleges, schools), and the staff of the OPCD to establish an informed network
of support within the student learning environment. Each of the essential areas is described
below, providing information on the existing models or resources available and the way that
these models/resources will be enhanced through the QEP.
Essential Area 1: Advising
As an essential area of the QEP our Academic Advising Essential Area will address the process
of student self-evaluation (Outcome 1) and the ability for students to become aware of and more
intentionally pursue focused professional development in their fields (Outcome 2).
Current model of advising
The existing model of undergraduate advising at the University of Dallas employs largely faculty
advisors who possess knowledge of their disciplines and of curriculum requirements in order to
guide students on the choice of courses each semester. This faculty model is the most
common in academia, and it fits within the “advising as teaching” concept that is most widely
accepted as the guiding principle for academic advising.
At the University of Dallas academic advisors have been provided with an Undergraduate
Advising Handbook that lists comprehensive suggestions about how advisors might address
student issues from year to year. There are no required elements to be covered in the advising
session other than to provide a registration PIN to the students; however, many advisors follow
the Advising Handbook closely, and a few have developed additional checklists or procedures
for conducting an effective and thorough advising session. These advisors aspire not simply to
be facilitators of student enrollment in courses but also to be guides to helping students
navigate an academic career. They go beyond the basic requirements of advisors in order to
ensure that students see the whole fabric of their education, enabling them to transition
successfully to the college environment, declare a major, become more actively engaged in
their major, and prepare to meet the future.
There are currently four types of undergraduate advisors at the University of Dallas:
1) freshman advisors, 2) major field advisors, 3) secondary advisors, and 4) staff advisors.
Freshman advisors help ensure a smooth transition from high school to college. Major field
advisors work with students beyond the freshman year who have declared a major and are
assigned to a department. Frequently, the student’s freshman advisor may remain as the major
field advisor to provide continuity throughout the four years. However, many do not, and
students move to a new advisor after declaring a major by the end of the sophomore year.
Secondary advisors are often assigned to students seeking additional academic work beyond
the core and major in order to apply to professional schools in the health professions and in law.
A secondary advisor is available for consultation on class selection and other requirements of

31

the additional academic path. Finally, the University of Dallas currently has two full-time staff
advisors in the College of Business and in the Academic Success Office available to help
students. These advisors work closely with faculty advisors, although they primarily address the
issues of students who are having difficulty in courses or who otherwise require additional
advising in order to be successful at the University.
The challenges of this existing model of advising are, first, that the character of advising can vary
in terms of the information covered in the advising meeting. Second, because the current
advising system relies heavily on written recordkeeping, rather than a digital database, the
sharing of information between freshman, major field, secondary and staff advisors is limited.
Finally, it also relies on existing faculty knowledge and time available for service to the University
without providing faculty members with the additional resources (both fiscal and educational) to
allow them to address specific needs of students as they pass through the different academic
stages.
Academic advising is crucial to the achievement of this QEP because it allows the faculty
advisor to see and to guide a student’s reflection on his or her education and its relationship to a
future vocation. Because meetings with advisors are presently required, this regular
conversation can become the means of measuring a student’s self-awareness and direction at
different moments, allowing us to track student progress through the different outcomes of the
QEP. Some of the QEP-related responsibilities of advisors are beyond what has traditionally
existed as part of the student-advisor relationship, so it is expected that training and
compensation will be needed in order to allow advisors to meet the advising expectations of the
QEP.
Action items for Advising Essential Area
The action items within the Advising Essential Area will allow the University to revise the
University of Dallas Faculty-Only model according to a concept of vocation, focusing on the
educational process as it relates to curricular and non-curricular choices, professional
development, and discernment of profession or career. This action item is intended to address
all three learning outcomes of the QEP.
1. Revise the existing undergraduate Advising Handbook, to define more clearly the
purpose (mission) of advising at the University of Dallas, to describe the role of advising
in fulfilling the institution’s mission, and to outline the responsibilities of advisors and
advisees within the process.
2. Create advising questionnaires, designed by faculty of recognized excellence in
advising, and shaped by faculty knowledge of the curriculum, experience with students
and informed by the advising guides developed by academic structures (departments,
concentrations, pre-professional programs).
a. Tailor the questionnaire to include questions that address specific moments within a
student’s progress through the curriculum (e.g., entry point, beginning of second
semester freshman year, major declaration point at the end of the sophomore year,
etc.). In preparation for an advising session, students should answer questions
about past work, current status, and future direction.
b. Shape advising sessions according to student responses, so as to bring a student to
awareness of (a) strengths and weaknesses of academic performance; (b) interest in
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and satisfaction with points of academic engagement, (c) choice of a major, (d)
possible future work, and (e) ways in which educational goals might be achieved.
c. Encourage students to go beyond regular course requirements in acquiring
knowledge (e.g., supplemental languages or concentrations) and experience (e.g.,
volunteer work, tutoring, research, internships) that will better situate them in relation
to their professional goals.
d. Track student progress and responses to questionnaires, and notes made by
advisors.
e. Engage staff advisors to help create an advising referral network that complements
the work of faculty advisors and to support and reinforce the advising process.
3. Put in place a coordinated academic and extracurricular online profile through
Symplicity’s Insight module, whereby progress in academics, campus life, and
career/vocational discernment can be recorded and tracked.
a. Allow a record of each pre-registration advising session to be made available to
both student and advisor as the undergraduate career develops.
b. Allow better academic and professional advising, in a comprehensive record of
student activities and interactions with advisors and campus offices.
c. Provide an assessment of the progress of student knowledge, behaviors, skills and
values throughout their academic career with regard to life after graduation.
4. Assemble a team of faculty advisors willing to engage in the advising model, to take on
its additional responsibilities, and to work with staff advisors (as applicable).
a. Provide training for advisors in the goals and practice of the advising model, as well
as the use of Symplicity.
b. Create regular meetings for advisors to discuss, assess, and recommend changes to
the advising structure, to recommend other faculty members as advisors, and to
share their training experiences.
c. Provide institutional support for advisors.
a. Provide funding for advisors to attend advising conferences, so as to allow the
advising structure to be informed by best practices.
b. Provide stipends to all participating advisors who meet a set criteria for
documentation and delivering messaging that conforms to the QEP.
c. Emphasize advising as a university service considered in tenure and promotion
review.
5. Appoint a QEP director and QEP council who will (1) establish procedures for the
assignment of advisors; (2) supervise training for advisors, and (3) oversee requests
for faculty funding to attend conferences. The selection of a QEPD and QEPC was
completed in June 2014.
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Essential Area 2: Academic Structures
Academic structures include the departments within Constantin College and the different
programs within the College of Business and the School of Ministry. As part of the QEP our
Academic Structures Essential Area will address all three student learning goals and their
associated outcomes through directed activities and partnerships with other essential areas.
For Goal 1, academic structures will aid students in making curricular and non-curricular
choices through course offerings and events. As part of Goal 2 academic structures will help
students achieve the goal of intentionally pursuing professional development. Finally, for Goal
3, academic structures will be guides and resources for students in developing the ability to
present professionally. These academic structures will identify curricular initiatives and
develop advising documents that will be implemented within the QEP.
Current Support Available Through Colleges, Schools, and Departments
Academic structures already take responsibility for assisting students in curricular choices by
providing students with degree plans and four-year plans to direct them in how to meet the
requirements for the core and the majors. The same academic assistance is offered for
concentrations which offer a set of courses enabling students to use electives to achieve
disciplined study in an area short of a major. Some concentrations are attached to specific
departments and relate to degree programs (such as concentrations in languages, art, drama,
applied math, applied physics, business) and others offer interdisciplinary study of a particular
area appropriate to liberal arts education but not available as an undergraduate major (such as
journalism, music, environmental science, history and philosophy of science,
industrial/organizational psychology, medieval and renaissance studies).
In the area of professional development, pre-professional programs are provided through many
academic structures. Pre-professional advising provided by secondary advisors is currently
available in architecture, business, counseling and psychology, law, health professions,
education, ministry, the priesthood, and military science. The University’s departments, schools,
and colleges also sponsor academic student organizations and honor societies that offer a
forum to meet students with similar interests and aid in making non-curricular or co-curricular
choices supplemental to the major. These organizations allow students to deepen their
education outside the classroom through meetings, on-campus activities, off-campus events,
and real-life applications of what they have learned. Faculty members from sponsoring
academic structures typically serve as advisors, but leadership is assumed by the students. In
some cases membership in the campus organization may be linked to a national sponsoring
organization, as in the case of Sigma Pi Sigma (Physics), Beta Beta Beta (Biology), Beta
Gamma Sigma (Business), Phi Alpha Theta (History), Sigma Tau Delta (English), and Kappa
Delta Pi (Education). In partnership with these academic clubs and organizations the academic
structures of the University of Dallas promote speakers and networking opportunities,
particularly with alumni with direct knowledge of how the UD degree has applied to a long-term
career path. Many of these opportunities are co-sponsored with the OPCD, and include
career panels and guest speakers. Finally, departments offer professional development
through opportunities in experiential learning, including department/college credit for
internships that may in some cases fulfill credit requirements for a discipline.
Students’ self-presentation, the focus of Outcome 3, is addressed in several ways through our
existing academic structures. Many departments provide experiences appropriate to the
discipline, such as mock interviews for admission to medical or law school or advice in tailoring
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resumes for a specific discipline. Frequently this is done in partnership with the OPCD, such as
in cases when a resume is modified for a specific purpose within a discipline once a standard
resume has been constructed with advice from career services. The academic structures
offering majors may also have presentation requirements for some curricular programs, such as
through presentations on required internships (as through business, pastoral ministry, physics,
biochemistry), or departmental oral exams and comprehensives (in English, philosophy, biology,
and other majors). Some departments organize off-campus presentations through local,
regional, or state conferences and make a regular practice of encouraging students to attend.
These conferences may provide additional networking opportunities that aid students in pursuing
a specific vocational goal.
Academic structures are crucial to the success of this QEP because they help connect the
discipline to students, the advisor, and the OPCD. Faculty within a discipline have direct
knowledge of the expectations of that discipline through their own experiences and the
experiences of alumni and can offer recommendations for steps students should take in order to
meet those expectations. Additionally, the University’s academic structures can help to sponsor
events such as speakers, forums, workshops, and other opportunities that broaden student
experiences.
Action items for Academic Structures Essential Area
The action items within the Academic Structures Essential Area will be taken at an
administrative level within a specific discipline that relates to a student’s chosen major and/or
concentration. These academic structures are particularly important to the last two
undergraduate years, as students take advanced courses within the major or concentration,
assisting them to discern prudently, to experience intentionally, and to achieve professionally.
The development of action items for the Academic Structures Essential Area will evolve
throughout the QEP, but some proposed actions within this essential area include:
1. Develop advising guides (both in print, on the web, and adapted to poster form) that help
students identify and participate in curricular and non-curricular opportunities within a
discipline.
a. Structure the advising guide that is appropriate to the discipline, which may
include a directed guide in the major (such as in a career roadmap) or a guide
that offers a more open view of the relationship between the discipline, Core, and
future vocation.
b. Involve current and former students in the development of advising guides so
that these guides are informed by student experience.
2. Develop and present in a consistent format information that facilitates student
involvement into opportunities in research, internships, shadowing and service, as well
as for application to graduate and professional schools in the field.
a. Work with William A. Blakley Library faculty and staff to help integrate information
from subject guides in the discipline that may be helpful for career discernment.
b. Gather faculty recommendations on the best programs for specific areas of a
discipline.
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3. Engage students in campus academic, service, and professional development activities,
to include sessions by outside speakers and alumni who present topics that expose
students to opportunities available after UD.
a. Bring alumni speakers to campus to present their personal perspective on how
the curriculum has applied to their career choices and long-term vocation.
b. Tailor events to specific class levels to allow for appropriate activities at each
academic stage.
c. Partner with academic organizations that will allow student leadership in
selecting and hosting speakers on campus.
4.

Identify liaison(s) to collaborate with the OPCD to create and generate student
participation in student programming, and to guide consideration of a 3V57
undergraduate internship or graduate internship course specific to the field.

5. Provide guidelines for personal statements, research proposals, and prestigious
scholarship/fellowship applications in the field.
a. Work with the OPCD on a generic and specific format for resumes and
personal statements.
b. Collaborate with individuals responsible for scholarship and fellowship
applications; recommend students suitable for particular programs and
encourage applications.
6. Encourage and support student attendance and presentation at professional
conferences in the field.
a. Provide support for the development of student talks or papers and guidance on
the appropriate content and format for the conference.
b. Encourage students to seek out funds to enable attendance at conferences, to
include funds for travel, accommodations, and registration for conferences. Many
of these funds may be obtained through student presentation opportunities
available through the QEP budget as UD Experience Awards (UDE).
Essential Area 3: Career Services
The Career Services Essential Area will address all three student learning goals and outcomes.
For Goal 1, the OPCD will offer services that aid in student personal assessment. As part of
Goal 2, the OPCD will help students become aware of and more intentionally pursue focused
professional development in their fields of interest. Finally, the OPCD will be a valuable
resource in helping students present themselves professionally and achieve positions upon
completion of the undergraduate degree, which addresses Goal 3.
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Current support available through the Office of Personal Career Development
The OPCD currently employs a staff of four experienced career advisors who provide a variety
of personalized services to degree-seeking students and alumni. The office assists by
identifying key interests of students seeking jobs and internships, implementing a tailored
application process for unique opportunities, and fostering relationships with well-matched
employers. The OPCD also plans and hosts on-campus activities designed to bring employers
to campus for professional panels and on-campus interviews. Part of the planning includes
inviting faculty to share ideas and co-host events, promoting collaboration and integration of
services for students. The department hosts traditional career fairs, but through tailored events
(panels, mock interviews) provides on-campus employer visibility by appealing to the interests
of students, including their desire to engage in meaningful dialogue.
The OPCD offers assistance in pursuing post-graduate studies by reviewing personal
statements and curriculum vitae and assisting with personal planning for meeting application
deadlines. Upon graduation, all undergraduates are assigned to a career advisor, and the
OPCD staff proactively assists and tracks the outcomes of recent graduates for six months
beyond the spring commencement for that academic year. In addition to these advising and
recruiting functions, the office teaches a course in Career Development in the spring and fall
semesters and serves as the internship (3V57) administrator for elective credit internships in
general studies, business, and some academic areas (Psychology and History, in collaboration
with Department Chairs).
The existing model lacks a self-assessment component for students, which would allow
advisors to access student responses about personal values, goals, and interests when
providing guidance to students. The most critical limitation affecting outcomes is a historical
lack of career culture on the campus, and because of this cultural deficit student enrollment in
Career Development and Internship courses remains low, even as student traffic through the
office is steadily increasing. Further, recent graduate first-destination statistics are not trending
upward towards greater levels of employment and matriculation in professional/graduate
schools as quickly as hoped, though we expect increases at the six-month post-graduation
mark based on current job-search activity levels among recent graduates.
The lack of integration among campus constituents in communicating the message about early
career awareness results in students remaining noncommittal with regard to future plans,
without a sense of urgency and personal accountability to “launch” after graduation, and some
graduates continue to delay their job search process. As a result, the office is continually
contacted by graduates from prior years for assistance in entry-level job seeking strategies that
they were reluctant to pursue before or immediately after graduation. The Career Services
essential area of the QEP, in partnership with the OPCD and the Academic Advising Essential
Area, is poised to meet this challenge of joint messaging to students about the importance of
their self-evaluation as it relates to planning for their professional futures.
Action items for Career Services Essential Area
The action items within the Career Services Essential Area will be coordinated by the OPCD
with academic advisors, academic structures, and other campus offices to allow the
University to improve 1) first- destination results for our recent graduates, 2) opportunities for
engagement and personal discernment for our students, and 3) student recognition of a
connection between their UD education and their contributions to the outside world. In
anticipation of the QEP, the OPCD launched many of the action items below in the 2013-14
academic year and during the summer of 2014.
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Action items to be implemented
1. Track “first destination” employment and salary information with the Class of 2014 as the
benchmark, and note the five-year trend as the QEP progresses to monitor increases in
employment and matriculation in graduate studies for recent graduates.
2. Work with advisors and academic structures (Schools, Colleges, and Departments)
to publicize programming to students and to establish career-related messaging to
be delivered at various events.
3. Increase opportunities for students to present their research at professional conferences
in their field with the following:
a. Aid students in identifying opportunities to present off campus, and direct
students toward on-campus resources to enable them to participate in
presentation opportunities.
b. Help academic Departments, Colleges, and Schools to advertise student
presentations and awards.
4. Offer a self-assessment tool to students: FOCUS2, a research-based self-assessment,
which allows students to explore possible career paths and to focus on individual
values and personal talents. The exercises provided by this software package can help
students to maximize their strengths and give them the language to articulate these to
employers and professional/graduate schools.
5. Promote GST 1117 Career Development course to aid students in career discernment
and preparation.
a. Educate faculty on components of the course (example: use of The Thinker’s
Guide to Analytic Writing as a cover letter and resume writing guide, mind
mapping exercises, goal setting, exploration, etc. ) to allow them to better
communicate the value of the course to students.
b. Promote student enrollment in the course at Junior (and earlier) levels and track
enrollment overall and by major, academic year, and class.
6. Assist students in identifying internships, research, and other experiential learning
opportunities.
a. Work with faculty liaisons to build a clearinghouse and application deadline
calendar for internship and experiential learning opportunities, and promote
opportunities in concert with faculty.
b. Track trends in internships for course credit and determine a way to track student
activities even when they are not earning course credits.
7. Track resume development, referring students to appropriate departments for
support.
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8. Promote student usage of Symplicity CareerLink, including student maintenance of
portfolios and industry-related event and employment information, and integrate the
CareerLink module with the Insight advising module.
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VII.

Timeline

Code: NACADA = National Association of Academic Advisors; QEP = Quality
Enhancement Program; QEPC = QEP Council; QEPA = QEP Advisors QEPD = QEP Director.
Administration: QEP Council (QEPC) is chosen from members of
Constantin/Braniff, SOM, COB and Career Services. Members must be willing
to serve at least 2-3 years. [NOTE: After the first-year there must always be at
Mar 2014
least two continuing members of the Council.]

Apr 2014

OPCD: Focus 2 Software is made available for student use.
Administration and QEPC: Job description for QEP director is developed and
posted.
Advising: QEPC extends invitation to faculty to serve as first-year QEP advisor
leaders willing to attend NACADA conference, conduct advising workshops at
UD, and mentor other faculty; invitation also extended to faculty to serve as firstyear QEP advisors.
Administration, Assessment and Career: Noel-Levitz Student Satisfaction
Inventory (SSI) is given to students.
Administration and Assessment: Senior Surveys are given to students.

May 2014

Jun 2014

Jul 2014

Aug 2014

Administration: Julie Janik (current Director of Career Services) is established
as the QEP director (QEPD).
Administration: QEP director office is established. QEPC (faculty members) and
QEPA (non-faculty advisors, Office of Institutional Research (OIR) staff) are
selected.
Administration, QEPD: First-year budget is determined.
Advising: QEPC members are selected as the first-year Academic Advisors with
plans to solicit 20 additional advising volunteers from faculty in the fall to begin
QEP advising in Year 1, spring semester.
OPCD: The OPCD compiles “first destination” employment and salary information
with ongoing tracking for current class for a six month reporting period.
QEPD: Symplicity software for advising documentation is purchased in
early summer.
QEPD, selected members of QEPA and QEPC: Implementation call (initial
training with Symplicity Insight.
QEPD: Determines assessment tools and timeline, edits final draft of QEP plan
and submits to Administration and QEPC.
QEPD: Establish policies and procedures for advisor stipends, speaker funding,
student funding (UDE Awards), and present to Administration and QEPC.
QEPD: Hire a Special Projects Coordinator who will compile, edit, and write
content for advising guides, review and write narratives related to assessment,
and assist with administration of QEP-related events.
Advising: QEPD and QEPC develop guidelines for Academic Advising Guides;
and develop consistent presentation format for Departments, Colleges, and
Schools of information related to the QEP on websites. Website information
should include: the advising guide, links to the OPCD, Academic Success Office
or appropriate career advisor, and Scholarships and Fellowships
OPCD, QEPC, QEPA: Collaborate to tailor advising screens for student and
faculty usage. Learn Symplicity software for implementation by fall registration.
QEPD & OPCD: Modify Symplicity screens according to QEPC and QEPA
specifications and draft a student and faculty user guide (digital).
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QEPD: Meets with faculty to communicate plans for speaker funding, UDE
Awards, shared event planning, various courses (GST1106, GST1117, 3V57)
advising rollout, and assessment plan.
QEPD: Establish a QEP website. Upload QEP, Funding Applications, key links.
Create placeholders for Advising Guides, peer-to-peer advice, and relevant
student and alumni success stories. Work with Administration, QEPA, and QEPC
to determine best way to publicize among University.

Sep 2014

Academic and OPCD: Each academic department, College or
School, chooses a liaison to work with the OPCD for the academic year.
OPCD and the liaison will work together to develop major-oriented
programming and to promote the OPCD educational opportunities such as GST
1117 Career Development (one-credit course).
Academic and Advising: Advising questions for use during Spring 2015 advising
for each Department, College or School are developed and sent to students with
user guides so that they can enter their answers online before the advising
period. [Must be completed by Nov. 1, 2014.]
Academic: Collaborating with the QEP Special Projects Coordinator,
Department, College, or School, advising-guide development is started
with the goal of at least five new Departmental, College, or School
advising guides completed and posted for students by Nov. 1, 2014.
OPCD: Communicates career-oriented programming (Professional Viewpoints
– September 15-25, 2014) with department liaisons.
Students and Academic: QEP student conference awards should be advertised
and awarded on a rolling basis throughout both semesters of 2014-2015.
academic
Academic:year.
QEP speaker awards should be advertised and awarded on a rolling
basis throughout both semesters of the 2014-2015 academic year. The QEP
speakers should be coordinated with The OPCD and the department liaison.
OPCD, OIR: With guidance from the QEPD, begin to implement the QEP
Assessment Plan.
Administration: QEP/SACS compliance reports are written for UD Board of
Trustees October meeting.
Advising: Members of the QEPC and QEPA attend an NACADA advising
conference, Minneapolis, MN; Oct. 8-11, 2014. These advisors develop
materials to present to QEP advisors in Feb. 2015.

Oct 2014

Administration: QEP director develops recommended procedure (Oversight by
QEPC) for posting information, e.g., advising guides, Scholarship and
Fellowship information, links to the OPCD and Career Opportunities by major,
etc., online for consistency across Departments, Colleges, and Schools.
Academic: Each department should evaluate the 3V57 internship/research
credit course within the major or related concentration. If departments do not
currently offer 3V57 credit, such a course should be considered with
requirements determined by the department. Creation of new 3V57 courses
should be submitted to and approved by the appropriate curriculum committee.
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Nov 2014

Students and Advising: Advising questionnaires are sent to students so that
they can complete answers online before the advising period. Students must
complete these forms before their advising appointments.
Students: Meet with QEP advisors for Spring 2015 advising.
Advising: Symplicity is used by QEP advisors for advising for the Spring 2015
Semester.
Administration and QEPC: Invitation to faculty to serve as QEP advisors is
distributed in late April; 20 new QEP advisors (25 total) for Spring 2015.
Assessment: QEPC, QEPD, QEPA, and QEP advisor leaders and advisors
meet to assess advising for Spring 2015.

Dec 2014

Advising: QEPC, QEPD, and QEP advisor leaders and advisors meet to assess
advising for Spring 2015. Recommendations for improvements in the advising
questionnaire and in the use of Symplicity are submitted to departments.
Academic: In collaboration with the Special Projects Coordinator, Department,
College, or School advising-guide development is continued with a goal of at
least ten Departmental, College, or School advising guides completed and
posted for students by pre-registration for the Fall 2015 semester.

Jan 2015

Feb 2015

Academic: Use assessment done by QEPC, QEPD and QEP advisors to
improve questions used during advising for Spring 2015 by time of advising for
Fall 2015.
Administration: QEP/SACS compliance reports are written for UD Board of
Trustees February meeting.
Administration and QEPD: QEP Council (QEPC) membership is assessed.
New members are appointed as needed to maintain membership from
Constantin/Braniff, SOM, COB, and OPCD.
Administration and Student: Redesign Senior Survey to include questions
pertaining to the QEP.

Mar 2015

Students and Advising: Advising questionnaires are sent to students so that
they can complete answers online before the advising period. Students must
complete these forms before their advising appointments.
Advising: Symplicity is used by QEP advisors for advising for the Spring 2015
Semester.
Students: Meet with QEP advisors for Fall 2015 advising.
Advising: Symplicity is used by QEP advisors for advising for Fall 2015
registration.

Apr 2015

Administration: QEP/SACS compliance reports are written for UD Board of
Trustees May meeting.
Administration and QEPC: Invitation to faculty to serve as QEP advisors is
distributed in late April; 5 new QEP advisors (30 total) for the Fall 2015.
OPCD and OIR: First Destination survey is administered to graduating seniors.
Administration: National Survey of Student Engagement (NSSE) is administered
to students. Resulting statistical data are combined with “first destination”
employment information and NSSI data to continue assessment of the QEP.
Advising: QEPC, QEPD, and QEP advisor leaders and advisors meet to assess
advising for Fall 2015 and the use
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May 2015
Jun 2015

Jul 2015

Aug 2015

Administration, QEPD, and QEPC: Prepare 2nd-year QEP budget.
Assessment, OPCD and Academic: The OPCD will track experiential learning
(i.e., research experiences and internships) in both
profit and non-profit organizations in collaboration with Departments
QEPD: Prepares, submits first-year report.
Assessment and OPCD: The OPCD combines, as they become available, “first
destination” employment and salary information for assessment of the QEP.
Administration and Advising: QEP director works with advisor leaders to learn
Symplicity software and to train first-year QEP advisors by Fall registration. [3045 QEP advisors and advisor leaders.]
Academic and OPCD: Each academic department, College or
School, chooses a liaison to work with the OPCD for the academic year. The
OPCD and the liaison will work together to develop
major-oriented programming and to promote OPCD educational
opportunities such as GST 1117 Career Development (one-credit course).
Academic and OPCD: The OPCD plans career-oriented programming and
communicates with department liaisons; the OPCD also tracks student use
of services pertaining to the QEP.
Advising and Academic: Advising guides for all Departments, Colleges, and
Schools should be completed (updated) and posted online.

Sep 2015

Students and Academic: QEP student conference awards should be advertised
and awarded on a rolling basis throughout both semesters of the 2015-2016
academic year.
Academic: QEP speaker awards should be advertised and awarded on a rolling
basis throughout both semesters of the 2015-2016 academic year. The QEP
speakers should be coordinated with the OPCD and the department liaison.
OPCD and Academic: The OPCD will work with faculty liaison to build a
clearinghouse and application deadline calendar for internship and experiential
learning opportunities; this information will be posted on each Department,
School, or Colleges website in a consistent fashion.

Oct 2015

Nov 2015

Administration: QEP/SACS compliance reports are written for UD Board of
Trustees October meeting.
Advising: 2-4 new academic advisors chosen by the QEPC attend an NACADA
advising conference.
Students and Advising: Advising questionnaires are sent to students so that
they can complete answers online before the advising period. Students must
complete these forms before their advising appointments.
Students: Meet with QEP advisors for Spring 2016 advising.
Advising: Symplicity is used by QEP advisors for advising for the Spring 2016
Semester.
Administration and QEPC: Invitation to faculty to serve as QEP advisors is
distributed; 5 new QEP advisors (35 total) for the Spring 2016.

Dec 2015
Jan 2016

Advising: QEPC, QEPD, and QEP advisor leaders and advisors meet to assess
advising for Spring 2016.
Academic: Use assessment done by QEPC, QEPD and QEP advisors to
improve questions used during advising.
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Feb 2016

Mar 2016

Administration: QEP/SACS compliance reports are written for UD Board of
Trustees February meeting.
Administration: QEP Council (QEPC) membership is assessed. New members
are appointed as needed to maintain members from Constantin/Braniff, SOM,
COB, and The OPCD.
Students and Advising: Advising questionnaires are sent to students so that
they can complete answers online before the advising period. Students must
complete these forms before their advising appointments.
Students: Meet with QEP advisors for Fall 2016 registration.

Apr 2016

Advising: Symplicity is used by QEP advisors for advising for the Fall 2016
Semester.
Administration: Noel-Levitz Student Satisfaction Inventory (SSI) is administered
to students. Resulting statistical data are combined with “first destination”
employment and salary information and 2016 NSSE data to continue
assessment of the QEP.
Administration and QEPC: Invitation to faculty to serve as QEP advisors is
distributed; 5 new QEP advisors (40 total) for Fall 2016.
Administration: QEP/SACS compliance reports are written for UD Board of
Trustees May meeting.
OPCD and IR: First Destination survey is administered to graduating seniors.

May 2016
Jun 2016

Advising: QEPC, QEPD, and QEP advisor leaders and advisors meet to assess
advising for Fall 2016.
Administration, QEPD, and QEPC: Prepare 3rd -year QEP budget.
OPCD and Academic: The OPCD will track
experiential learning ( i.e., research experiences and internships) in both profit
and non-profit organizations in collaboration with Departments.
QEPD and Administration: Select a new 5-member QEPC
QEPD: Prepares, submits second-year report.

Jul 2016
Aug 2016

Sep 2016

Oct 2016

OPCD: The OPCD combines, as they become available, “first destination”
employment and salary information,
Administration and Advising: QEP director works with advisor leaders to train
first-year QEP advisors by Fall registration. [35-50 QEP advisors and advisor
leaders.]
OPCD and Academic: Each academic department, College or
School, chooses a liaison to work with The OPCD for the academic year. The
OPCD and the liaison will work together to develop
major-oriented programming and to promote OPCD educational
opportunities such as GST 1117 Career Development (one-credit course).
Academic: Department, College, or School advising-guide development is
started with the goal of at least five new Departmental, College, or School
advising guides completed and posted for students by Nov. 1, 2016.
OPCD and Academic: The OPCD plans career- oriented programming and
communicates with department liaisons; The OPCD also tracks student use
of services pertaining to the QEP.
Administration: QEP/SACS compliance reports are written for UD Board of
Trustees October meeting.
Advising: 2-4 new academic advisors chosen by the QEPC attend an NACADA
advising conference. These advisors develop materials to present to QEP
advisors in Feb. 2015.
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Students and Advising: Advising questionnaires are sent to students so that
they can complete answers online before the advising period. Students must
complete these forms before their advising appointments.
Nov 2016
Students: Meet with QEP advisors for Spring 2017 registration.
Advising: Symplicity is used by QEP advisors for advising for the Spring 2017
Semester.
Administration and QEPC: Invitation to faculty to serve as QEP advisors is
distributed; 5 new QEP advisors (45 total) for Spring 2017.
Dec 2016

Jan 2017

Feb 2017

Mar 2017

Advising: QEPC, QEPD, and QEP advisor leaders and advisors meet to assess
advising for Spring 2017.
Academic: Use assessment done by QEPC, QEPD and QEP advisors to
improve questions used during advising.
Administration: QEP/SACS compliance reports are written for UD Board of
Trustees February meeting.
Administration: QEP Council (QEPC) membership is assessed. New members
are appointed as needed to maintain members from Constantin/Braniff, SOM,
COB, and The OPCD.
Students and Advising: Advising questionnaires are sent to students so that
they can complete answers online before the advising period. Students must
complete these forms before their advising appointments.
Students: Meet with QEP advisors for Fall 2017 registration.
Advising: Symplicity is used by QEP advisors for advising for the Fall 2017
Semester.
Administration and QEPC: Invitation to faculty to serve as QEP advisors is
distributed; 5 new QEP advisors (50 total) for Fall 2017.

Apr 2017

May 2017
Jun 2017

Jul 2017
Aug 2017

Sep 2017

Administration: QEP/SACS compliance reports are written for UD Board of
Trustees May meeting.
OPCD and OIR: First Destination survey is administered to graduating seniors.
Advising: QEPC, QEPD, and QEP advisor leaders and advisors meet to assess
advising for Fall 2017.
th
Administration: Prepare 4 -year QEP budget.
OPCD and Academic: The OPCD will track experiential learning ( i.e.,
research experiences and internships) in both profit
and non-profit organizations in collaboration with Departments.
QEPD: Prepares, submits third-year report.
OPCD: The OPCD combines, as they become
available, “first destination” employment and salary information.
Advising and OPCD: QEP director works with advisor leaders to
learn Symplicity software and to train first-year QEP advisors by Fall
registration. [40-55 QEP advisors and advisor leaders.]
OPCD and Academic: Each academic department, College, or School,
chooses a liaison to work with the OPCD for the academic year. The OPCD
and the liaison will work together to develop major-oriented programming and
to promote OPCD educational opportunities such as GST 1117 Career
Development (one-credit course).
OPCD and Academic: OPCD plans career-oriented programming and
communicates with department liaisons; OPCD also tracks student use of
services pertaining to the QEP.
Administration: QEP/SACS compliance reports are written for UD Board of
Trustees October meeting.
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Oct 2017

Nov 2017

Advising: 2-4 new academic advisors chosen by the QEPC attend an NACADA
advising conference.
Students and Advising: Advising questionnaires are sent to students so that
they can complete answers online before the advising period. Students must
complete these forms before their advising appointments.
Students: Meet with QEP advisors for Spring 2018 advising.
Advising and OPCD: Symplicity is used by QEP advisors for advising for the
Spring 2018 Semester.
Administration and QEPC: Invitation to faculty to serve as QEP advisors is
distributed; 5 new QEP advisors (55 total) for Spring 2018.

Dec 2017
Jan 2018
Feb 2018

Mar 2018

Apr 2018

Advising: QEPC, QEPD, and QEP advisor leaders and advisors meet to assess
advising for Spring 2018.
Administration: QEP/SACS compliance reports are written for UD Board of
Trustees February meeting.
Administration: QEP Council (QEPC) membership is assessed. New members
are appointed as needed to maintain members from Constantin/Braniff, SOM,
COB, and OPCD.
Students and Advising: Advising questionnaires are sent to students so that
they can complete answers online before the advising period. Students must
complete these forms before their advising appointments.
Students: Meet with QEP advisors for Fall 2018 registration.
Advising: Symplicity is used by QEP advisors for advising for the Fall 2018
Semester.
Administration: NSSE is administered to students. Resulting statistical data are
combined with “first destination” employment and salary information and SSI
data to continue assessment of the QEP.
Administration and QEPC: Invitation to faculty to serve as QEP advisors is
distributed; 5 new QEP advisors (60 total) for Fall 2018.

May 2018
Jun 2018

Jul 2018
Aug 2018

Administration: QEP/SACS compliance reports are written for UD Board of
Trustees May meeting.
OPCD and IR: First Destination survey is administered to graduating seniors.
Advising: QEPC, QEPD, and QEP advisor leaders and advisors meet to assess
advising for Fall 2018.
Administration: Prepare 5th-year QEP budget.
OPCD and Academic: OPCD will track
experiential learning ( i.e., research experiences and internships) in both profit
and non-profit organizations in collaboration with Departments.
QEPD and Administration: Select a new 5-member QEPC.
QEPD: Prepares, submits third-year report.
OPCD: OPCD combines, as they become available, “first destination”
employment and salary information.
Administration, and Advising: QEP director works with advisor leaders to learn
Symplicity software and to train first-year QEP advisors by Fall registration. [4560 QEP advisors and advisor leaders.]
OPCD and Academic: Each academic department, College or
School, chooses a liaison to work with The OPCD for the academic year.
OPCD and the liaison will work together to develop
major-oriented programming and to promote OPCD educational
opportunities such as GST 1117 Career Development (one-credit course).
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Sep 2018

Oct 2018

Nov 2018

OPCD and Academic: OPCD plans career-oriented programming and
communicates with department liaisons; OPCD also tracks student use of
services pertaining to the QEP.
Administration: QEP/SACS compliance reports are written for UD Board of
Trustees October meeting.
Advising: 2-4 new academic advisors chosen by the QEPC attend an NACADA
advising conference.
Students and Advising: Advising questionnaires are sent to students so that
they can complete answers online before the advising period. Students must
complete these forms before their advising appointments.
Students: Meet with QEP advisors for Spring 2019 advising.
Advising: Symplicity is used by QEP advisors for advising for the Spring 2019
Semester.
Administration and QEPC: Invitation to faculty to serve as QEP advisors is
distributed until goal is reached (60 total) for Spring 2019.

Dec 2018
Jan 2019
Feb 2019

Mar 2019

Apr 2019

May 2019

Jun 2019

Advising: QEPC, QEPD, and QEP advisor leaders and advisors meet to assess
advising for Spring 2019.
Administration: QEP/SACS compliance reports are written for UD Board of
Trustees February meeting.
Administration: QEP Council (QEPC) membership is assessed. New members
are appointed as needed to maintain members from Constantin/Braniff, SOM,
COB, and OPCD. Need for ongoing QEPC discussed.
Students and Advising: Advising questionnaires are sent to students so that
they can complete answers online before the advising period. Students must
complete these forms before their advising appointments.
Students: Meet with QEP advisors for Fall 2019 registration.
Advising: Symplicity is used by QEP advisors for advising for the Fall 2019
Semester.
Administration: Noel-Levitz SSI is administered to students. Resulting
statistical data are combined with “first destination” employment and salary
information and SSE data to continue assessment of the QEP.
Administration: Assess whether the advising has become part of accepted
practices or is there a need to have an ongoing advising council.
OPCD and OIR: First Destination survey is administered to graduating seniors.
Advising: QEPC, QEPD, and QEP advisor leaders and advisors meet to assess
advising for Fall 2019.
Administration: QEP/SACS compliance reports are written for UD Board of
Trustees May meeting.
OPCD and Academic: OPCD will track experiential learning ( i.e., research
experiences and internships) in both profit
and non-profit organizations in collaboration with Departments.
Administration and QEPD: Prepares final report for SACS.
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VIII.

Organizational support

The following are the chief personnel and organizational units serving the QEP implementation:

QEP Director (QEPD)
Julie Janik, in addition to her duties as Director of Career Services, has assumed the role of
QEP Director, which is a new appointment at the University of Dallas. Ms. Janik is tasked with
overseeing the process of implementing, monitoring, and communicating with others about the
QEP. Ms. Janik has an expert knowledge of career services and the associated assessment
tools and metrics. With the support of the Administration, she has identified a QEP Council
comprised entirely of faculty whose expertise will be requisite to the implementation of the
QEP. This connection with the faculty is vital, given the faculty model of advising predominant at
the University of Dallas, and given the active role that faculty play through academic structures
to guide students within the QEP.
The QEP Director will chair the QEP council and will assign responsibilities to members of the
council. The QEP Director will also be responsible for the rotation of members on and off the
QEP council, and will be able to ensure that this membership is representative of the faculty at
large as well as academically engaged in the success of the QEP.
The QEP Director will report to the Provost, to inform administration on actions related to the
QEP, QEP budget, and progress in meeting goals. The directors of the Office of Personal
Career Development and the Office of Institutional Research also report to the Provost, as do the
deans of Constantin College, College of Business, and the School of Ministry (Appendix E).
Because these different academic and academic support units of the University are connected
through the Office of the Provost it ensures the establishment of clear lines of communication
among these areas of the campus involved in the success of the QEP.
The QEP Director will direct data collection for QEP assessment and will compile data collected
from the various offices on campus into internal and external reports on QEP. The Director will
oversee the data analysis and work with the QEP Council to adjust the efforts and activities
within each of the essential areas of the QEP. The QEP director will use these data in the
construction of an annual report to the administration, deans, Board of Trustees, and the UD
community. These reports will be used to aid the completion of the 5-year impact report.
QEP Council (QEPC)
The purpose of the QEP Council is to represent various components of the University
community involved in implementing the actions and ensuring students achieve the goals and
learning outcomes of the QEP. The QEP Council will consist of members of the faculty and
staff of Constantin College, School of Ministry, and College of Business. The Director of the
Office of Personal Career Development will be a standing member of the QEP Council. The
QEP Director will chair the QEP Council. Members of the QEP Council should be willing to
serve at least two or three years, and after the first year there will always be at least two
continuing members of the QEP Council to ensure continuity for the duration of the QEP. In
Year 1, two members of the QEP Council (and one “non-voting” member) are representatives
of the QEP Development Committee. Appointed in June 2014, the first council is comprised of
voting members Dr. Scott Crider (Associate Professor, English), Dr. Sally Hicks (Professor,
Physics), Dr. Tom Jodziewicz (Professor, History), Dr. Matthew Walz (Associate Professor,
Philosophy), Dr. Rob Yale (Assistant Professor, Communications), and non-voting member,
Dr. Marcy Brown-Marsden (Associate Dean, Constantin).
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QEP Advisory Council (QEPA)
The QEPA Advisory Council is comprised of essential staff members involved in implementing
actions and ensuring students achieve the goals and learning outcomes of the QEP. The
Director of Institutional Research will be a standing member of the QEP Council acting in an
advisory capacity to assist in data-gathering, survey administration, data analysis, and report
generation for the QEP Council and the QEP Director. Any staff members who assume roles as
Academic Advisors will also serve on the QEP. Appointed in June 2014, the QEPA includes
Tanisha Arrington (Director, Institutional Research), Sheila Howard (Associate Director,
Business Programs), and Sharon Oster (Academic Success Advisor).
Office of Personal Career Development
The OPCD currently provides fully-admitted, degree-seeking students and alumni with career
counseling and career development services, workshops and presentations, and mock
interviews, in addition to other services. Its mission is to help students and alumni explore
diverse career opportunities, to grow student awareness and skills in career-affecting decisions
and actions that will give them a competitive edge among job seekers, and to cultivate and
expand employers’ awareness of the UD brand that will cause them to seek out UD job
candidates.
The OPCD currently has four staff members, one of whom serves as the Director. This office will
be an important resource for the QEP by providing data on “first destination” employment and
salary information, working with advisors and academic structures, and increasing opportunities
for students to present in their field. The OPCD will offer the FOCUS2 research-based selfassessment tool to students and provide the results of testing to students and academic
advisors. A Career Development course (GST 1117) is offered by the OPCD each semester.
Additional academic offerings of the department are to provide internships for course credit and
work with departments as they offer departmental credit for internships. The OPCD currently
uses Symplicity CareerLink and will integrate the services offered through CareerLink with the
Symplicity Insight module to be added for the Advising Essential Area. Finally, this office will
track resume and personal statement development, referring students to appropriate
departments for support.
QEP Advisor Leaders and Advisors
The University of Dallas currently employs a primarily faculty-only model of advising, with use of
staff advisors in key areas in order to complement the faculty component of advising and provide
day-to-day advising interaction with students. At present 63 faculty members in all three major
academic units offering undergraduate programs (Constantin College, College of Business,
School of Ministry) serve as academic advisors, and this role is considered part of the faculty
service (the two other areas of responsibility are teaching and research).
In the first year of implementation, all members of the QEPC are also Advisor leaders and are
encouraged to attend the NACADA conferences, conduct advising workshops at UD, and mentor
other faculty in advising. These faculty will help develop advising questionnaires that will be
imported into the Insight advising module to be used by academic advisors during meetings with
students for course registration and general review of student’s academic progress.
QEP Advisors will include a team of existing faculty advisors willing to engage in the advising
model, to take on its additional responsibilities, and to work with staff advisors. These advisors
will be trained in the goals and practice of the advising model, as well as the use of the Insight
module through Symplicity. These QEP Advisors will attend regular meetings to discuss,
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assess, and recommend changes to the advising structure, to recommend other
faculty members as advisors, and to share their training experiences.
In Year 1 of the QEP it is expected that approximately 20 faculty advisors will be serve as
QEP Advisors, and 5 QEP Advising Leaders will be part of the pilot group. The goal in Year
2 is to have a group of 30 QEP Advisors and 5 QEP Advising Leaders; new advisors that
will be added to the program will receive additional training in the new advising model and
in the Symplicity Insight module. As new faculty are given advising responsibilities we
anticipate that they will be included in the group of QEP Advisors, leading to at least
90% of advising being conducted by advisors trained in the new advising resources and
structure provided through the QEP.
Special Projects Coordinator
The Special Projects Coordinator (SPC) is a new position at the University of Dallas and
reports to the QEPD. The SPC will write, research, and edit for internal and external
audiences in support of the Quality Enhancement Plan (QEP). The SPC will be able to
evaluate outcomes and skillfully summarize in narrative form. The SPC will serve as a liaison
between academic departments and the QEP director for the purposes of collecting content
for written materials and to plan and execute events that support the QEP. Additional duties
include, but are not limited to, contributing to the planning, management, and content of web
and social media sites related to the QEP. The right candidate will be an agile writer, a
mature and approachable communicator with a track record of building trust, and a good
listener able to tailor a response to the needs of individual academic and non-academic
departments.

Support Offices
The University of Dallas currently has several offices and services dedicated to student
success and achievement that will interact with the activities to be conducted through the
QEP.
• Academic Success Office: This office serves to increase the retention and
persistence of UD students by helping them make a successful transition to UD,
providing academic and social support, and teaching various learning enhancement
strategies. Through the QEP we anticipate this office will support students
experiencing first- and second-year struggles with succeeding at the University.
This office may assist in encouraging student progress toward discernment of a
major.
•

Prestigious Scholarships and Fellowships: The Prestigious Scholarship and
Fellowship Advisor works with well-qualified students seeking to apply to high-quality
national and international scholarship and fellowship programs. Programs supported
include those available to undergraduates (Goldwater Scholarship, National Science
Foundation Research Experiences for Undergraduates, Truman Scholarships,
Gillman Scholarships) and seniors/graduates (Fulbright Grants, Marshall
Scholarships, Mellon Fellowships, National Science Foundation Graduate
Fellowships, Rhodes Scholarships). Consideration for these scholarships and
fellowships frequently requires early identification of students capable of achieving
the levels of academic excellence these programs require as well as nomination by
the University. Selection as a scholar or fellow opens new opportunities for the
awardee that are consistent with the outcomes of the QEP.
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•

Advancement/Alumni: The Office of Advancement works with external and internal
constituents to solicit gifts for the university to be able to continue the ongoing mission of
the University and to fund new initiatives. A subset of this activity is to engage with
alumni to ensure their continued involvement with the university, to provide them with
information on the current and future initiatives of the University, and to connect alumni
with each other through networking, on-campus homecoming events, and off-campus
social events. Through the QEP we anticipate involvement of the alumni office in
providing information and networking in order to learn how past graduates are using their
University of Dallas degree for their continued long-term vocation, profession, or career.
Additionally, this office will help in soliciting gifts to supplement the funds for inviting
professional speakers and for students to present at meetings and conferences.

•

Campus Ministry: The Campus Ministry office serves to advance the spiritual,
intellectual, and moral development of the UD community. The goal is to involve
students of all faith traditions in prayer and programming opportunities and to engage
them in helping organize and lead these activities. Through the QEP we anticipate this
area will provide additional opportunities for students to gain leadership skills and
potentially discern a future vocational, professional, or career direction.

•

Library: The library maintains collections and resources for students, alumni, faculty
staff, and visitors. Currently the library has numerous subject guides that enable
students to navigate the topics within a discipline, and these resources may be
expanded through the QEP and integrated with the resources offered by Academic
Structures and the OPCD.

•

Rome Office: The Rome Program offers students an opportunity to experience firsthand
the roots of our faith and culture, and this experience is a decisive factor in shaping the
intellectual, personal, and spiritual growth of students. Approximately 80% of
undergraduates participate in the Rome Semester. Through the QEP we anticipate
engagement with the Rome Program to provide students ways of successfully
articulating to potential employers, graduate programs, and scholarship/fellowship
granting organizations how the study abroad experience has served to enhance the
student’s personal and intellectual development.

•

Student Life and Student Activities: Two offices currently are dedicated to the life and
activities of students at the University of Dallas. The Office of Student Life helps create
a vibrant campus environment which fosters individual student growth and a strongsense of community, and helps students develop their full potential as leaders in the
Church and community. Student Activities provides educational, cultural, social, and
recreational programming. Through the QEP we anticipate these student-focused
offices to help students cultivate non-curricular activities and leadership, to include
participation in Residence Life, Student Government, Charity Week, and student clubs
and organizations. Through these activities students will develop a richer campus life,
but also engage in activities that help them discern, experience, and achieve as well.
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X. Resources
The University of Dallas is committed to supporting the QEP with the physical, human and
financial resources required to be able to make substantive changes to student knowledge,
behaviors, skills, and values, and to enhance the learning environment for students.
The five-year budget for the QEP is shown on page 54 and describes the resources to be
provided to offices and services integral to the success of the QEP. Budget items and
additional support are expanded here to describe how expenditures specific to the QEP
relate to the overall objectives of the QEP functions.
QEP Director Salary
The primary administrative resource necessary for the support of the QEP will be a QEP
Director, who will guide the process of the QEP, assist QEP advisors, coordinate the various
offices and services involved in the success of the QEP, and compile an annual report on the
achievement of learning outcomes. The QEP Budget includes a percentage of the salary of
the QEPD, who also serves as the Director of Career Services.
Special Projects Coordinator Salary
The SPC will shoulder the responsibility of writing advising guides, streamlining their content
across all academic departments, and guiding the review and publishing process. Additionally,
the SPC will assist in evaluating and documenting assessment outcomes.
Operating Expenses
The QEP Director will have an annual budget for office supplies, non-capital technology
purchases, printing materials, and advertising the QEP on campus to students, faculty, parents,
and alumni. An entertainment budget will be provided for campus QEP-related events. The
QEP Director will control the budget for Advisors, Academic Structures, and Students as related
to the QEP objectives.
Advisors
Advisors will include faculty and staff who will work with students, academic structures, and the
OPCD. Advisor Leaders are advisors who conduct advising workshops at UD and mentor
other faculty in advising, and who serve as members of the QEP Council.
Advising stipends: Currently faculty advisors are not provided a separate stipend as they
conduct advising as a component of their University service and teaching responsibilities. The
additional requirements of the QEP, to include using Symplicity Insight software to track advising
meetings, will require added effort on the part of advisors. This additional work will be
compensated based on meeting the training and documentation requirements
established by the QEPD with QEPC and Administrative approval.
Advising conferences: Advisors and Advisor leaders will be encouraged to attend conferences
sponsored by the National Academic Advising Association (NACADA) in order to obtain
information on enhancing the educational development of students. At advising conferences
they will learn more about best practices in advising and communicate this information to other
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advisors and to the broader campus community. Two advisors will be sent annually, with
the exception of four advisors to be sent in Year 1.
Academic structures
Academic structures include Constantin College departments, the College of Business
undergraduate business program, and the School of Ministry undergraduate programs.
These academic structures will use QEP funds for two objectives. First, they will develop
advising guides (in print, online, and poster form) that help students identify and participate
in curricular and non-curricular opportunities within a discipline. Second, they will encourage
students to engage in campus professional development activities including sessions by
outside speakers and alumni who present topics that expose students to opportunities
available after UD. Budget support will be offered for travel, accommodations, and
honoraria for invited speakers, with a goal of inviting speakers of local, regional, and national
level to campus each semester in a selected number of departments. Review of speaker
requests and allocation of funds for speakers will be conducted by the QEP Director and the
QEP Council.
Students
Through the QEP students will be supported as they pursue opportunities to present their
work and to network with professionals in their fields. With faculty endorsement, students
will be encouraged to apply for UDE Awards. The QEP budget will support registration,
travel, and lodging costs to allow a select group of students to attend conferences.
Mentoring for students as they prepare for their conferences will be provided by advisors
and academic structures, and selection of the students to attend conferences will be done
by the QEP Director and QEP Council.
The Office of Personal Career Development
The Office of Personal Career Development is currently staffed by a Director and three staff
members who serve the student population by providing services to degree-seeking students
and alumni. The office currently offers FOCUS2 for student self-assessment in order to
explore individual values and personal talents. The OPCD also serves as the internship
administrator for elective credit internships and offers a regular Career Development course
(GST 1117) each semester to aid in career discernment. To track students the office
currently uses the Symplicity Career Link module, which allows students to upload resumes
and advisors to share student contacts at career-related events on campus.
Through the QEP the OPCD will purchase and host the Symplicity Insight unit, which will
integrate with the existing Career Link module to provide a means of communicating
between students, advisors, and the OPCD. They will also continue to offer additional
self-assessment tools throughout the duration of the QEP.
Funding
The QEP Budget, shown in Table 6, will cover the initiatives above. Table 6 provides
detail about the operating expenses associated with the QEP.
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Table 6: Budget
Year 1

Year 2

Year 3

Year 4

Year 5

Total

Administrative

$9,000

$9,000

$9,000

$9,000

$9,000

$26,000

Supplies and Printing

$6,000

$6,000

$6,000

$6,000

$6,000

$18,000

Advertising
Student Events
Miscellaneous

$500
$2,000
$500

$500
$2,000
$500

$500
$2,000
$500

$500
$2,000
$500

$500
$2,000
$500

$500
$6,000
$1,500

$15,500
$8,000
$5,000

$20,250
$4,000
$13,750

$25,250
$4,000
$18,750

$30,250
$4,000
$23,750

$35,250
$4,000
$28,750

$61,000
$16,000
$37,500

$2,500

$2,500

$2,500

$2,500

$2,500

$7,500

Academic Structures
Advising guide printing
Speaker Honorariums
and Travel

$8,500
$1,000

$11,000
$1,000

$13,500
$1,000

$16,000
$1,000

$16,000
$1,000

$33,000
$3,000

$7,500

$10,000

$12,500

$15,000

$15,000

$30,000

Students
UDE Awards (student
conference travel)

$10,000

$12,000

$14,000

$15,000

$15,000

$36,000

$10,000

$12,000

$14,000

$15,000

$15,000

$36,000

Software
Focus2
(self-assessment tool)
Symplicity Insight
(advising software)

$14,500

$7,100

$7,200

$7,300

$7,400

$28,800

$1,000

$1,100

$1,200

$1,300

$1,400

$3,300

$13,500

$6,000

$6,000

$6,000

$6,000

$25,500

Operating Expenses

$48500

$59350

$68950

$77550

$82650

$337000

Advisors
Advising Conference
Advising Stipends
QEPC (Advisor
Leader) Stipends

54

XI.

Assessment

Achievement of student learning outcomes through the QEP will be assessed within each
Essential Area: Advising, Academic Structures, and Career Services. Advising materials
and advising expertise will be developed during the 2014-15 and, to a lesser extent, the
2015-16 academic years. These materials will be used to guide advisors and students as
they actively pursue the goals of the QEP and form new professional development
behaviors. It is expected that the most significant goal attainment will occur during the
2016-17, 2017-18, and 2018-19 academic years as students have experienced QEP
profession-development direction during most years of their undergraduate education. An
overview of the assessment strategy during the QEP is given below.
Assessment during the materials and expertise development period of the QEP will be
completed through student feedback from both campus and national surveys and through
qualitative and quantitative assessments by advisors, academic departments, and the
OPCD. The assessment of the developmental stage of the QEP is designed to ensure 1)
that baseline data for measuring student satisfaction with academic and career advising
are obtained to establish benchmarks, 2) that academic advisors become better informed
of best advising techniques, 3) that advising guides and questions are developed for each
academic department to clarify the path students should take to maximize their
professional success after leaving UD, and 4) that guidelines are developed for students to
apply for funds to attend professional meetings and for departments to apply for funds to
support speakers focusing on professional development . Some developmental
components of this period are easily assessed by counting or considering whether items
have been done or not done, while others are more qualitative in nature to help guide
improvements in the QEP.
During the goal attainment period of the QEP, students are heavily involved with advisors,
the OPCD, and professionals in their fields. While many actions in this phase of the QEP are
easily counted, there is also qualitative assessment done each semester to make sure the
advising guides and questions are meeting the goals intended and that students are attaining
professional behaviors as they seek experiential learning through research, internships, and
community service. It is anticipated that in the first two years substantive changes will be
made in the advising questions as advisors and the QEPD and QEPC meet each semester
to assess the success of each advising period and QEP learning opportunities. It is also
anticipated that by the end of the fifth year, the goals of enhanced academic and career
advising will be firmly in place at the University of Dallas and that students leaving UD will
express greater satisfaction with advising at UD and will be better prepared to meet their
professional goals.
Details of the assessment plan for the QEP learning outcomes and associated student
activities are given in Table 7. The table shows the links between goals and specific
learning outcomes and the associated activities; it also lists the assessment methods,
assessment goals, implementation timeline, and University areas responsible for
collecting data. Items in red represent assessment tools to be introduced within the QEP
and are described in greater detail in the narrative following Table 7.
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Table 7: Assessment Plan for Learning Outcomes and Student Activities
Goal 1:

Learning
Outcomes
Goal

Students will make prudent curricular and non-curricular choices concerning
their major and their future life and work.

Activity

Assessment
Method

FOCUS2
assessment

Outcome 1:
Students
investigate
their abilities,
skills,
interests, and
values with
tools from the
OPCD.

Student selfassessment
inventories
and national
survey
questions

NACE
graduating
student initial
outcomes
survey Q14:
While at UD,
in what ways
did you
investigate
your
professional
options in the
context of
your abilities,
skills, interests
and values?

Noel-Levitz
Student
Satisfaction
Inventory
questions 34:
There are
adequate
services to
help me
decide upon a
career; and
49: There are
adequate
services to
help me
decide upon a
career

Assessment
or
Performance
Goal
90 students
participating in
year 1,
annual 10%
increases

Varied and
high usage of
campusoffered
services and
events and
confirmation
that students
are aware of
their options

High
satisfaction
levels
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Timeline

Ongoing

Collected By

Focus2 –
OPCD

Annually
Qualtrics OPCD

April 2016 and
April 2019

OIR

Learning
Outcomes
Goal
Goal 1 cont;d

Activity

Assessment
Method

National
Survey of
Student
Engagement
(NSSE)
question 3a:
Frequency of
talking with a
faculty
member about
career plans

Outcome 1
(cont’d)

Pre-advising
selfassessment

Outcome 2:
Students
assess their
major and
professional
goals through
academic
advising.

Major and preprofessional
interest
questions and
use of
advising
guides

Post-advising
surveys

Assessment
or
Performance
Goal

High
frequency
levels

Increasing
participation
rate of
students
assigned to
QEP
Academic
Advisors:
25% in year 1,
40% in year 2,
50% in year 3,
60% in year 4,
70% in year 5

Increasing
linkage of
assessment of
major,
concentration,
course
selection, and
professional
goals
Year-overyear
evaluation of
each
classification
(FR, SO, JR,
SR) as a
unique group
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Timeline

Collected By

April 2015 and
April 2018

OIR

Fall, Spring
(all years)

Symplicity
Insight/ QEP
Director

Twice-yearly
at registration

Banner/
QEP Director

Learning
Outcomes
Goal
(Goal 1
Cont’d)

Activity

Noel-Levitz
Student
Satisfaction
Inventory;
question 24: I
receive the
help I need to
apply my
academic
major to my
career goals;
and Question
43 Mentors
are available
to guide my
life and career
goals

G1 Outcome 2
(cont’d)

G1 Outcome
3:
Students
identify
opportunities
in their field
through
attendance at
departmental
and OPCD
events, with
speakers
given a
suggested
framework for
covering
relevant
professional
preparation.

Assessment
Method

Students’
qualitative
responses to
open-ended
questions
measuring
what they
learned
versus their
expectations

Post-event
surveys

Assessment
or
Performance
Goal

Continually
increasing
levels of
satisfaction
year-afteryear

Narratives
reflect
understanding
of students
interests,
fields of
interests, and
knowledge
gained as a
result of
engaging in
events.

58

Timeline

April 2016 and
April 2019

At each event

Collected By

OIR

Qualtrics /
QEP Director

Goal 2:

Learning
Outcomes
Goal

Students will intentionally pursue focused professional development.

Activity

Assessment
Method

3V57
(internship
with
journaling,
final report,
supervisor
evaluation,
selfassessment)

G2 Outcome
1:
Students apply
their abilities,
skills,
interests, and
values through
discipline
and/or careerrelated
research or
internships
and through
structured
community
volunteer
service related
to their
interests
G2 Outcome 1
(cont’d)

Participation in
and reflection
on experiential
learning and
responses to
national
survey
questions

Assessment
or
Performance
Goal

Increase
annual
enrollment
and
successful
completion by
5%

4V57
(research with
final
presentation,
supervisor
evaluation,
selfassessment)

Increase
enrollment
and
successful
completion

GST1106
(volunteer
work with
journaling,
final report,
and selfassessment)

Enrollment of
14 students in
year 1, 25%
annual
increase

NSSE
question 11a
Participation in
an internship,
co-op, field
experience,
student
teaching, or
clinical
placement;
and 17e
Acquiring job
or workrelated
knowledge
and skills

Continually
increasing
participation
rates
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Timeline

Collected By

Fall, Spring
and Summer
terms

Banner /
QEP Director

Fall, Spring
and Summer
terms

Banner /
QEP Director

Fall, Spring
and Summer
terms

Banner /
QEP Director

April 2015 and
April 2018

OIR

Learning
Outcomes
Goal
(Goal 2 cont’d)

G2 Outcome
2:
Students
construct a
resume
demonstrating
relevance to
field(s) of
interest.

Goal 3:
Learning
Outcomes
Goal

Activity

Comparison of
student
documents
against
professional
standards/
benchmarks
(rubric with
technical
standards of
the National
Resume
Writers
Association)

Assessment
Method

Evaluation
checklist for
resume, cover
letter, and
personal
statement

Assessment
or
Performance
Goal
Increasing
rates of
students
achieving
“Approved –
Excellent” and
“Approved –
Good”

Implementati
on Timeline

Collected By

Each
semester

Symplicity
CareerLinkOPCD

Students will present themselves professionally in pursuit of their vocational goals.

Activity

Assessment
Method

G3 Outcome
1:
Students will
be able to
present at
professional
organizations
and
conferences.

Students will
submit work
for
presentation
or apply to
participate in
prestigious
events

QEP director,
faculty, and
departmental
reports

G3 Outcome
2:
Students will
be able to gain
acceptance to
graduate
programs.

Students will
identify wellmatched
graduate
programs and
submit
relevant
application
materials with
the support of
faculty

NACE
graduating
student initial
outcomes
survey and
post-survey
with
supplemental
data gathered
directly from
faculty and
graduates

Assessment
or
Performance
Goal

Increase in
participation
across all
academic
departments.

22% rate of
matriculation
documented
for recent
graduates by
December of
reporting
period (based
on NACE
standards for
reporting)
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Timeline

Collected By

Each
semester

Academic
Chairs & QEP
Director

Annually

Qualtrics &
CareerLinkOIR and
OPCD

Learning
Outcomes
Goal
(Goal 3 cont’d)

G3 Outcome 3:
Students will be
able to obtain
employment
upon
graduation.

Activity

Assessment
Method

Graduating
seniors and
recent
graduates will
engage in an
effective jobsearch.

NACE
graduating
student initial
outcomes
survey and
post-survey
with
supplemental
data gathered
directly from
faculty and
graduates

Performance
Evaluation
Survey

G3 Outcome 4:
Students will
assess their
progress
toward
requisite entrylevel
professional
behavior and
agree to
professional
critiques within
their fields of
interest.

3V57, 4V57
and Business
Practicum
Employer
Feedback
Survey

Assessment
or
Performance
Goal

68%
employment
rate by
December of
reporting
period (based
on NACE
standards for
reporting)

High ratings of
technical
skills,
interpersonal
abilities, and
work habits
with
supporting
narratives.

ITimeline

Collected By

Annually

Qualtrics &
CareerLinkOIR and
OPCD

Each
semester

Qualtrics /
QEP Director

Each
semester

Qualtrics /
QEP Director

Perceived
level of
professional
behaviors
aligned with
supporting
examples.

Selfassessment
inventory

Professional
Behaviors Self
Assessment

Evaluation of
student
responses
against
classification
(year in
school).
Assess
progression of
collective
understanding
of professional
behaviors.
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Assessment tools to be introduced with the QEP
1. Pre-advising self-assessment
A self-assessment will be available to students before advising through the Insight module in
Symplicity. The self-assessment will ask that students answer a small number of questions
that assess their approach to selecting classes, participation in on-campus events, internship
or research plans, outlook on choice of major, and career direction.
2. Post-advising surveys
Post-advising surveys will ask students about their interaction with advisors on major
selection, experiential learning, and career direction. The survey will also attempt to
incorporate some questions that show up as gap items for the Noel-Levitz Student Satisfaction
Inventory in the area of career goals and mentoring by advisors.
A copy of an advising survey for Fall 2014 advising and registration is attached.
3. Post-event/experience surveys
Surveys will be administered after events and after UDE awardees return from their
conferences/events/competitions to determine changes in perception and awareness of career
direction that result from the event. Students will be asked for qualitative responses to openended questions measuring what they learned versus their expectations.
4. Professional behaviors self-assessment
The Professional Behaviors Assessment will be required of students receiving 4V57, 3V57,
GST1117, GST1106, or Business Practicum credit and offered to all students with its usage
encouraged by faculty. Students applying for UD Experience Awards (student funding to
present at professional events) will be required to complete the assessment. The student will
assess critical thinking, communication, problem-solving, professionalism,
interpersonal skills, and responsibility as being either Beginning, Intermediate, or Entrylevel (toward career). Students will provide personal examples of the behaviors to support
their self-assessment and identify personal action items to close the gap. The assessment will
be administered via Qualtrics. A hardcopy version of the assessment is attached.
Based on a sample of 50 self-assessments collected during the 2013-14 academic year,
Career Services has concluded that about half the students did not provide concrete examples
outside of academic life to justify their assessment of skill level.
Results from the Professional Behaviors Self-Assessment may be used as an advising tool,
both for the Academic Advisor and Career Advisor. Judging by the student’s responses, the
advisor may evaluate the student’s level of preparedness for work outside of academic life
based on how well the student articulated his/her skills and strengths through examples.
As the tool is used, the QEP Director and QEP Council may recommend that a pre- and postassessment be administered to evaluate changes in skill level selection, word use, and
narrative that may signal that progress has been made in students’ skill levels.
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Appendix A: Board of Trustees Resolution on the Commissioning of a Quality
Enhancement Plan Development

WHEREAS the University of Dallas is committed to providing a high quality educational
experience and environment consonant with its mission to “educate its students so they may
develop the intellectual and moral virtues, prepare themselves for life and work in a problematic
and changing world, and become leaders able to act responsibly for their own good and for the
good of their family, community, country, and church”;
WHEREAS the University of Dallas is committed to the development and implementation of a
Quality Enhancement Plan to advance its mission;
WHEREAS representatives of the University of Dallas faculty, staff, students, and alumni have
met in cooperation to identify priority areas of need for the enhancement of the educational
experience of its students, and have presented to the Provost and President of the University
topics and outlines of priority needs;
WHEREAS the recommendation of the committee representing the faculty, staff, students and
alumni included Quality Enhancement Plan topics important to the University and the quality of
the educational experience of its students, and the University leadership reviewed and endorsed
the committee’s plan for an Integrated Career Development Plan for all UD Students to integrate
resources from academic advising, career services, and courses to help students develop a
tailored career roadmap for life after UD;
WHEREAS the University of Dallas Board of Trustees has maintained an ongoing concern and
endorsement of the educational preparation of students for their life and vocation after
graduation;
BE IT KNOWN THAT the University of Dallas Board of Trustees expresses its appreciation to
the faculty, staff, students, and alumni for their extraordinary cooperation and deliberation and
for the quality and character of the recommendations provided;
and
NOW THEREFORE, BE IT AND IT IS RESOLVED by the Board of Trustees of the University of
Dallas that the University President shall commission a blue ribbon task force whose charge is
to develop fully a plan including both content and process for the creation and implementation of
a quality enhancement program for an Integrated Career Development Plan for all UD Students,
and the University President shall take all necessary and prudent steps to successfully lead the
implementation of the Quality Enhancement Plan.

(approved February 15, 2013)
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Appendix B: Student Government Resolution on QEP (University of Dallas Student
Government 2013F-02C)
Resolution on the Commissioning of a Quality Enhancement Plan
WHEREAS the Student Government charter dictates that it be the primary liaison between
students and the Committees and Administration of the University of Dallas, and thus
commands that the Student Government acts for the common good of the campus community
by representing the undergraduate student body;
WHEREAS the Associate Dean of Constantin College, Dr. Marcy Brown-Marsden,
understood to be the primary designee and drafter of the Quality Enhancement Plan
(henceforth, QEP), addressed the Student Government Senate to present the plan and
requested the opinion of the Senate;
WHEREAS the QEP necessarily is an integral aspect of the University’s reaccreditation
process with the Southern Association of Colleges and Schools, and holds the University
accountable for seeking constant improvement;
WHEREAS it is understood that the QEP has been drafted in light of the University’s
Catholic identity and dedication to the liberal arts, and pays careful respect and
consideration to the well-being and furtherance of both in the University community;
WHEREAS it is further understood that the QEP recognizes the fundamental distinction
between vocation, profession, and career, and furthermore acknowledges and respects the
student’s prerogative to grow and develop in any and each of the above at a given time at the
University and with the University’s support;
WHEREAS the QEP is intended to help students prudently determine decisions
regarding both undergraduate and graduate experience, to improve the professional
character of the student body, and to encourage students to pursue professional
development, with respect to the distinction recognized in the preceding clause;
WHEREAS “all of the academic units of the university with undergraduate programs will seek
to help students achieve the learning outcomes of the QEP,” (QEP Executive Summary) and
that they will do so in respect to three essential areas: Advising, academic structures, and
career services;
WHEREAS the Student Government believes that the QEP will achieve the following:
1. A heightened relationship between the students and faculty, grounded in an
expanded faculty advising program, which will foster improved guidance for
students on spiritual, personal, professional and academic levels;
2. A strengthening of the University’s Catholic identity (namely, the accordance with
the teachings of the Church magisterium, particularly Pope John Paul II’s apostolic
constitution Ex Corde Ecclesiae) by using and acting according to the Catholic
character present in its mission statement and founding documents,
and in aiding students to discern their vocation, as discussed previously;
3. A protection of the university’s commitment to the “recovery and renewal of the
Western heritage of liberal education” (University of Dallas Mission
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Statement) by ensuring a stronger awareness of the value of a liberal arts
education, and a firm understanding that the benefits of the QEP enhance, but do
not define, the services offered by the university;
4. And a marked improvement in the portfolio of services and developments
offered to students, described in the QEP as including aspects vocational,
professional, and career;
BE IT KNOWN THAT Student Government expresses its extreme gratitude to its liaison to
the University Committee of Deans and Chairs, as well as its Catholic Identity Committee, for
their efforts in forming this resolution;
and
NOW THEREFORE, BE IT AND IT IS RESOLVED by the Student Government of the
University of Dallas, that the Senate express its full support for the University’s QEP, and trust
that the University President, and those who he appoints to assist him, faithfully and effectively
accomplish the outcomes of the plan, in consideration and in practice, as detailed in the plan
itself and understood in this resolution.
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Appendix C: Analogous QEPs
The Quality Enhancement Plans of other SACS institutions that have bearing on our project are
the following:
1. Northwestern State University, Natchitoches, Louisiana (2007). QEP: Academic and
Career Engagement. [This QEP focuses equally on Advising and Career Development.]
2. Centenary College of Louisiana, Shreveport, Louisiana (2008). QEP: Experiential
Learning Focusing on Career, Culture, and Community.
3. Texas State University-San Marcos, San Marcos, Texas (2010). QEP: Personalized
Academic and Career Exploration (PACE): A Focus on Freshmen. [Though
emphasizing Advising and Career Development, the focus is on the first-year experience
only.]
4. Christian Brothers University, Memphis, Tennessee (2011). QEP: Making the
Connection: Improving Academic Advising at CBU. [Focus on Advising, though with
implications for Career]
5. Christendom College, Front Royal, Virginia (2012). QEP: Education for a Lifetime:
Christendom’s Academic and Professional Integration Program. [Career development in
the context of liberal arts.]
Three of these institutions have Professional/Career Development as a chief focus.
Northwestern State University especially emphasizes advising in conjunction with career
orientation, as does our QEP. Texas State University at San Marcos likewise brings together
these two areas, though with a focus only on the freshman year. Christendom College focuses,
as does our QEP, on professional/career development in the context of the liberal arts. Among
the two programs reviewed that do not strictly emphasize professional/career development,
Centenary College focuses on experiential learning, with an implicit emphasis on career
development. A final college (Christian Brothers University) focuses almost entirely on academic
advising, though with some attention to career choice.
In the QEPs specifically treating career-orientation (Northwestern State University and Texas
State University at San Marcos) we noted the intrinsic relationship between career planning and
an effective system of advising. Both of these schools emphasize these two areas as separate
but related components of the QEP (ACE: Academic and Career Planning; PACE: Personalized
Academic and Career Planning). These schools, along with Christian Brothers University,
emphasize best practices in advising, insist on having a structured advising program, with
institutional support, and with advisors, whether professional or faculty advisors, deliberately
trained in the purposes and the practices of the advising program.
Advising programs at Northwestern State University and Texas State University differ from each
other—one combining professional and faculty advisors, the second depending on a “totalintake” Advising Center—both offer guidance in terms of a broad and thoughtful examination of
advising “best practices.” Both of these schools suggest that the advising system works in
tandem with career counseling throughout the student’s educational process. However, the
career-initiatives of these schools are highly centralized and structured, addressing students’
behaviors and decisions beginning with their first introduction to college in orientation. Both
entail a required orientation component including career planning, with students creating career
portfolios, and student academic choices are understood in light of initial and ongoing career
choices.
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Two other schools whose emphases in the QEP overlap those of ours are, like the University of
Dallas, small and predominantly liberal arts schools with religious affiliation. Centenary College
emphasizes experiential learning and Christian Brothers University, advising. The Career
Services Office component of our QEP stresses the great benefit of students’ co-curricular
activity – such as volunteer and service oriented work, as well as internships, as preparation for
determining professional direction and acquiring the kinds of skills that employers value. The
Christian Brothers QEP was especially helpful in treating advising in terms more congruent with
the emphases of our program – imagining it in terms of vocation, and the advising activity in
terms of teaching and learning. Their survey of literature arriving at this emphasis was in striking
contrast to the conclusions of the larger state schools, with their more systematic and marketdriven analyses. However, in these schools, as in all of the other QEPs, the action items
entailed a modification of the general education requirements, as well as mandating career
instruction as part of the general education.
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